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Introduction

Context and History

California Standards for the  
Teaching Profession
The California Standards for the Teaching Profession 
(CSTP) are intended to provide common language and 
a vision of the scope and complexity of the profession. 
They define a vision of teaching as well as professional 
roles and responsibilities from pre-service teacher to 
experienced practitioner. The standards are not set 
forth as regulations to control the specific actions of 
teachers, but rather to guide teachers as they develop, 
refine, and extend their practice. 

The current version of the CSTP (2009) has 
been developed to respond to changes in the context 
for teaching and learning in California over the 
past decade and to address the pressing needs of 
an increasingly diverse P–12 student population. 
Particular attention has been paid to revising language 
related to student learning, assessment practices, 
and equitable pedagogy designed to address English 
learners and students with diverse learning needs. This 
updated version of the CSTP also looks forward to 
the future of teaching and learning in the 21st century 
where traditional classrooms and contexts are likely to 
be transformed through innovative technologies and 
globalized connections. The CSTP continue to set 
forth a vision for the teaching profession—one that  
is sustainable, engaging, and fulfilling for teachers  
in all stages of their careers.

Continuum of Teaching Practice 
California’s Continuum of Teaching Practice is based 
on foundational work of the California Commission 
on Teacher Credentialing (CCTC), the California 
Department of Education (CDE) and the New 
Teacher Center (NTC) over the past 15 years. The 
2010 Continuum of Teaching Practice is aligned with 
the CSTP, builds on California’s pre-service Teaching 
Performance Expectations and sets forth a description 
of teaching that respects the diverse ways teachers 
pursue excellence in teaching and learning.  

The Continuum of Teaching Practice is a tool for 
self-reflection, goal setting, and inquiry into practice. It 
provides common language about teaching and learning 
and can be used to promote professional growth within 
an environment of collegial support. Self-assessment 
data can support teachers in making informed decisions 
about their ongoing development as professionals. 
District and induction program leaders can use teacher 
assessment data to guide, support and accelerate 
professional growth focused on student achievement. 

Since 1992, Beginning Teacher Support and 
Assessment (BTSA) Induction Programs in CA 
have been using formative assessment to support and 
inform teachers about their professional practice as 
they reflect and improve upon their teaching as part of 
a continuous improvement cycle. Formative assessment 
promotes and develops professional norms of inquiry, 
collaboration, data-driven dialogue, and reflection to 
improve student learning and is characterized by an 
inquiry cycle guiding teachers to Analyze Data and 
Reflect—Plan Instruction—Teach and Assess. 

A formative assessment system has three  
essential components: standards, criteria and  
evidence of practice. Standards refer to the  

California Standards for the Teaching Profession 
(CSTP) and are in alignment with the P–12 academic 
content standards. Criteria refer to indicators of 
teaching practice. Evidence of practice includes 
multiple sources such as lesson plans, observation 
data, and student work analyses and is used to make 
valid self-assessments on the Continuum of Teaching 
Practice. The Continuum of Teaching Practice is one 
component of a comprehensive formative assessment 
system for teachers, based on the California Standards 
for the Teaching Profession (CSTP). 

The Continuum of Teaching Practice is aligned 
to the 2009 California Standards for the Teaching 
Profession (CSTP):
t�&OHBHJOH�BOE�4VQQPSUJOH�"MM�4UVEFOUT�JO�-FBSOJOH
t�$SFBUJOH�BOE�.BJOUBJOJOH�&êFDUJWF�&OWJSPONFOUT�
GPS�4UVEFOU�-FBSOJOH

t�6OEFSTUBOEJOH�BOE�0SHBOJ[JOH�4VCKFDU�.BUUFS�GPS�
4UVEFOU�-FBSOJOH

t�1MBOOJOH�*OTUSVDUJPO�BOE�%FTJHOJOH�-FBSOJOH�
Experiences for All Students 

t�"TTFTTJOH�4UVEFOUT�GPS�-FBSOJOH
t�%FWFMPQJOH�BT�B�1SPGFTTJPOBM�&EVDBUPS

The Continuum of Teaching Practice is appropriately 
used with data collected over time and is not 
appropriate for use with evidence collected on a 
single occasion. While the Continuum of Teaching 
Practice may be used to assist teachers in setting 
professional goals and/or launching a cycle of inquiry, 
the Continuum is not designed for use as a stand-alone 
observation or evaluation instrument. 
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Rationale and Use
The Continuum of Teaching Practice was 
developed to: 
t�%FMJOFBUF�UIF�EJWFSTJUZ�PG�LOPXMFEHF�BOE�TLJMMT�

needed to meet the varied and evolving needs  
of students

t�4VQQPSU�UIF�SFìFDUJWF�QSBDUJDF�BOE�POHPJOH�MFBSOJOH�
of teachers

t�4VQQPSU�BO�POHPJOH�QSPDFTT�PG�GPSNBUJWF�BTTFTTNFOU�
of a teacher’s practice based on standards, criteria 
and evidence

t�4FU�TIPSU�PS�MPOH�UFSN�HPBMT�GPS�QSPGFTTJPOBM�
development over time

t�%FTDSJCF�UFBDIJOH�QSBDUJDF�BOE�EFWFMPQNFOU�
throughout a teacher’s career

t�4VQQPSU�B�WJTJPO�PG�POHPJOH�MFBSOJOH�BOE� 
teacher development

t�&ODPVSBHF�DPMMBCPSBUJPO�CFUXFFO�DMBTTSPPN�UFBDIFST�
resource personnel and families, to ensure that all 
students are successful

Structure and Organization 
The Continuum of Teaching Practice is organized 
to describe five levels of development. Each level 
addresses what a teacher should know and be able 
to do in the six CSTP standards. In addition to the 
description of teaching in CSTP 1: Engaging and 
4VQQPSUJOH�"MM�4UVEFOUT�JO�-FBSOJOH�BOE�$451����
$SFBUJOH�BOE�.BJOUBJOJOH�&êFDUJWF�&OWJSPONFOUT� 
GPS�4UVEFOU�-FBSOJOH�BSF�XIBU�TUVEFOUT�XPVME�CF�
doing at each level of practice.

The levels do not represent a chronological 
sequence in a teacher’s growth, but each row describes 
developmental levels of performance. The levels 
become increasingly complex and sophisticated and 
integrate the skills of previous levels. 

In the first column, under the language of each 
element, is a space to record evidence of practice as related 
to that CSTP element. Teachers reflect and describe 
practice in terms of evidence prior to self-assessing in 
order to make valid and accurate assessments.

Reading and Self-Assessing  
on the Continuum 
The process of assessing on the Continuum of Teaching 
Practice can be done individually or collaboratively. 
Begin by reading the element and thinking of evidence 
of practice related to that element. Record evidence in 
UIF�TQBDF�QSPWJEFE�VOEFSOFBUI�UIF�FMFNFOU��6TF�UIBU�
evidence to determine a starting point for assessing 
practice. For example, if you are a novice in regards  
UP�UIBU�FMFNFOU�ZPV�NJHIU�CFHJO�CZ�SFBEJOH�-FWFM���� 
Emerging, and then, read one or two levels to the 
right of that to assess practice. However, if you are 
experienced in a particular element, you might begin 
CZ�SFBEJOH�-FWFM����"QQMZJOH�BOE�UIFO�BEKVTU�ZPVS�
assessment to the left or right from there. 

Any practice described to the left on the 
Continuum is carried across to those on the right 
even if not explicitly stated. Highlight the 
descriptions that best match current practice. Date the 
self-assessment. Subsequent self-assessments can be 
IJHIMJHIUFE�JO�B�EJêFSFOU�DPMPS�UP�TIPX�HSPXUI�PWFS�UJNF�

"�UFBDIFS�NBZ�CF�BU�-FWFM���PS���JO�TPNF�FMFNFOUT�
of the CSTP BOE�-FWFMT���BOE���JO�PUIFST�OP�NBUUFS�
how many years she or he has been in the profession. 
Because a teacher’s growth is developmental, one 
may return to an earlier level temporarily if there 
are changes in a teacher’s career, such as new course 
content, grade level, school, or student demographics. 
In fact, it is not uncommon for teachers to self-assess 
and find they have moved from right to left on the 
Continuum of Teaching Practice in response to new 
teaching contexts, responsibilities, challenges, or  
even a deeper understanding of the work.
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CSTP 2: Creating and Maintaining Effective Environments for Student Learning - Education	Specialist	Pilot	
CSTP	edits	included 
 
Read through the indicators for CSTP 2. Highlight the areas on the continuum that currently describe your teaching practice. You will 
return to this document at the end of your inquiry to assess your growth over time and provide evidence of that growth. 
 
	
	 Emerging Exploring Applying Integrating Innovating 
2.1  
Promoting social 
development and 
responsibility within a 
caring community 
where each student is 
treated fairly and 
respectfully 

 

 
Models and 
communicates 
expectations for fair 
and respectful 
behavior to support 
social development. 
 
 
 
Some students share 
in responsibility for the 
classroom community 

 
Models fair and 
respectful behavior. 
Demonstrates 
commitment to 
fairness and respect in 
communications with 
students about 
language and 
behavior.  
 
Seeks to understand 
cultural perceptions of 
caring community. 
 
 
Students participate in 
occasional community 
building activities, 
designed to promote 
caring, fairness, and 
respect.  
 

 
Reinforces positive, 
responsible, and 
respectful student 
interactions. Assists 
students to resolve 
conflicts.  
 
Incorporate cultural 
awareness to develop 
a positive classroom 
climate. 
 
 
Students demonstrate 
efforts to be positive, 
accepting, and 
respectful of 
differences. 

 
Develops shared 
responsibility with 
students for resolving 
conflict and creating 
and maintaining a 
caring classroom 
community.  
 
Supports students in 
taking leadership in 
developing a caring 
community that is 
responsive to the 
diverse cultural norms 
of identities of all 
students. 
 
 
Students take 
responsibility resolving 
conflicts and 
maintaining a caring 
classroom community. 
Students promote 
respect and 
appreciation for 
differences. 
 

 
Facilitates student 
self- reflection and 
ongoing improvement 
of the caring 
community based on 
respect, fairness, and 
the value of all 
members.  
 
 
Students take 
leadership in resolving 
conflict and creating a 
fair and respectful 
classroom community 
where student’s home 
culture is included and 
valued. Students 
communicate with 
empathy and 
understanding in 
interactions with one 
another. 

	
	
	

Evidence:  
Initial: 09/29/2016 
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	 Emerging Exploring Applying Integrating Innovating 
2.2  
Creating physical or 
virtual learning 
environments that 
promote student 
learning, reflect 
diversity, and 
encourage 
constructive and 
productive interactions 
among students  

 

Is aware of the 
importance of the 
physical and/or virtual 
learning environments 
that support student 
learning. 

 

Is aware that 
structured interaction 
between students can 
support learning. 

 

Some students use 
available resources in 
learning environments 
during instruction. 

Experiments with 
adapting the physical 
and/or virtual learning 
environments that 
support student 
learning. 

 

Structures for 
interaction are taught 
in single lessons or 
sequence of lessons 
to support student 
learning. 

 

Students use 
resources provided in 
learning environments 
and interact with each 
other to understand 
and complete learning 
tasks in single lessons 
or sequence of 
lessons. 

Develops physical 
and/ or virtual learning 
environments that 
reflect student 
diversity and provide a 
range of resources for 
learning.  

 

Utilizes a variety of 
structures for 
interaction during 
learning activities that 
ensures a focus on 
and completion of 
learning tasks. 

 

Students use a variety 
of resources in 
learning environments 
and interact in ways 
that deepen their 
understanding of the 
content and develop 
constructive social 
and academic 
interactions. 

 

 

 

 

Maintains physical 
and/or virtual learning 
environments that 
reflect student 
diversity and provides 
a broad range of 
resources, displays, 
and artifacts that are 
current and integral to 
instruction. 

 

Integrates a variety of 
structures for 
interaction that 
engage students 
constructively and 
productively in 
learning. 

 

Students routinely use 
a range of resources 
in learning 
environments that 
relate to and enhance 
instruction and reflect 
their diversity. 
Students share in 
monitoring and 
assessment of 
interactions to improve 
effectiveness and 
develop a positive 
culture for learning. 

Adapts physical and/ 
or virtual learning 
environments flexibly 
to facilitate access to 
a wide range of 
resources that engage 
students in learning. 
Ensures that 
environments 
enhance learning and 
reflect diversity within 
and beyond the 
classroom.  

 

Selects from a 
repertoire of structures 
for interaction to 
ensure accelerated 
learning for the full 
range of students. 

 

Students participate in 
monitoring and 
changing the design of 
learning environments 
and structures for 
interactions. 

Evidence: 
Initial: 09/29/2016 
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	 Emerging Exploring Applying Integrating Innovating 
2.3 
Establishing and 
maintaining learning 
environments that are 
physically, 
intellectually, and 
emotionally safe 
 

 
 

 
Adheres to policies 
and laws regarding 
safety that are 
required by the site, 
district, and state. 
 
 
 
 
Responds to 
behaviors that impact 
student safety as they 
arise. 
 
 
Students are aware of 
required safety 
procedures and the 
school and classroom 
rational for 
maintaining safety. 

 
Recognizes and 
addresses safety 
issues regarding 
materials, student 
interactions, and the 
organization of the 
learning 
environments. 
 
Explores strategies to 
establish intellectual 
and emotional safety 
in the classroom. 
 
Explores strategies to 
de-escalate student 
behaviors. 
 
 
Students follow 
teacher guidance 
regarding potential 
safety issues for self 
or others. 

 
Anticipates and 
reduces risks to 
physical, intellectual,  
and emotional safety 
using multiple 
strategies that include 
examining biases in 
the learning 
environment and 
curriculum. 
 
Models and provides 
instruction on skills 
that develop resiliency 
and support 
intellectual and 
emotional safety. 
 
Anticipates and 
reduces risks of 
student escalation by 
matching adult 
response to the 
student’s learning and 
behavior level.  
 
 
Students take risks, 
offer opinions, and 
share alternative 
perspectives. 

 
Integrates support for 
students to take risks 
and offer respectful 
opinions about 
divergent viewpoints. 
 
 
Engages in reflection 
on their own language 
and behavior that 
contributes to 
intellectual and 
emotional safety in the 
classroom. 
 
Develops and/or 
strengthens positive 
behavior support 
plans to assist in 
prevention of behavior 
problems and de-
escalation for 
students. 
 
 
Students develop and 
practice resiliency 
skills and strategies to 
strive for academic 
achievement, and 
establish intellectual 
and emotional safety 
in the classroom. 

 
Shares responsibility 
with the students for 
the establishment and 
maintenance of a safe 
physical, intellectual, 
and emotional 
environment focused 
on high quality and 
rigorous learning. 
 
Uses a wide range of 
evidence-based 
practices to prevent 
problem behaviors 
and de-escalate 
student behaviors. 
 
 
Students demonstrate 
resiliency in 
perseverance for 
academic 
achievement. 
Students share 
responsibility for  
intellectual and 
emotional safety for 
themselves and others 
in the classroom. 

	
	

Evidence: 
Initial: 09/29/2016 
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	 Emerging Exploring Applying Integrating Innovating 
2.4 
Creating a rigorous 
learning environment 
with high expectations 
and appropriate 
support for all 
students 

 

 
Focuses the rigor of 
the learning 
environment on 
accuracy of answers 
and completion of 
learning tasks. 
 
 
 
 
Is aware of the 
importance of 
maintaining high 
expectations for 
students. 
 
 
 
Is aware of the 
importance of 
explicitly teaching 
generalization of skills. 
 
 
 
 
Some students ask for 
teacher support to 
understand or 
complete learning 
tasks. 

 
Focuses on the 
development of a 
rigorous learning 
environment that 
includes accuracy, 
understanding, and 
the importance of 
meeting targeted 
learning goals. 
 
Works to maintain 
high expectations for 
students while 
becoming aware of 
achievement patterns 
for individuals and 
groups of students. 
 
Expands knowledge of 
strategies to ensure 
generalization of skills. 
 
 
 
 
 
Some individuals and 
groups of students 
work with the teacher 
to support accuracy 
and comprehension in 
their learning. 

 
Develops a rigorous 
learning environment 
that includes 
accuracy, analysis, 
problem solving, and 
appropriate levels of 
challenge. 
 
 
Holds high 
expectations for 
students. Has an 
understanding of 
achievement patterns,  
and uses scaffolds to 
address achievement 
gaps. 
 
Plans, utilizes and 
differentiates 
strategies to ensure 
generalization of skills. 
 
 
 
 
Students engage in a 
variety of 
differentiated supports 
and challenges in 
ways that promote 
their accuracy, 
analysis, and problem 
solving in learning. 
 
 
 
 

 
Integrates rigor 
throughout the 
learning environment 
that values accuracy, 
analysis, and critical 
reading, writing and 
thinking. 
 
Integrates strategic 
scaffolds and 
technologies 
throughout instruction 
that support  
the full range of 
learners in meeting 
high expectations for 
achievement. 
 
Analyzes the 
effectiveness of 
specific strategies on 
individual student’s 
ability to generalize 
skills. 
 
 
Analyzes the 
effectiveness of 
specific strategies on 
individual student’s 
ability to generalize 
skills. 

 
Facilitates a rigorous 
learning environment 
in which students take 
leadership in learning. 
Fosters extended 
studies, research, 
analysis and 
purposeful use of 
learning. 
 
Supports students to 
utilize an extensive 
repertoire of 
differentiated 
strategies to meet  
high expectations. 
 
 
Designs, implements 
and facilitates training 
on effective strategies 
to ensure 
generalization of skills. 
 
 
 
Designs, implements 
and facilitates training 
on effective strategies 
to ensure 
generalization of skills. 

Evidence: 
Initial: 09/29/2016 
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 Emerging Exploring Applying Integrating Innovating 
2.5 
Developing, 
communicating, and 
maintaining high 
standards for 
individual and group 
behavior 

 

Establishes 
expectations, rules, 
and consequences 
for individual and 
group behavior. 
 
 
 
 
 
 
 
Refers to standards 
for behavior and 
applies 
consequences as 
needed. 
 
 
 
 
 
Students are aware 
of classroom rules 
and consequences.  

Develops 
expectations with 
some student 
involvement. 
Communicates, 
models and explains 
expectations for 
individual and group 
behavior. 
 
 
 
 
Reviews standards 
for behavior with 
students in single 
lessons or sequence 
of lessons in 
anticipation of need 
for reinforcement. 
 
 
 
Students know 
expectations for 
behavior and 
consequences and 
respond to guidance 
in following them. 

Uses multiple 
strategies including 
culturally responsive 
instruction to 
develop and 
maintain high 
standards for 
individual and group 
behavior. 
 
 
 
 
Utilizes routine 
references to 
standards for 
behavior prior and 
during individual and 
group work. 
 
 
 
 
Students follow 
behavior 
expectations, accept 
consequences and 
increase positive 
behaviors. 

  

Evidence: 
Initial: 09/29/2016 
 



The Continuum of Teaching Practice is not designed for use as a stand-alone observation or evaluation instrument. Developed in collaboration with the CCTC, CDE and New Teacher Center.	 	 	

	 Emerging Exploring Applying Integrating Innovating 
2.6 
Employing classroom 
routines, procedures, 
norms, and supports 
for positive behavior to 
ensure a climate in 
which all students can 
learn 

 

Establishes 
procedures, routines 
or norms for single 
lessons to support 
student learning. 
Refers to standards 
for behavior and 
applies consequences 
as needed. 
 
 
 
 
Responds to 
disruptive behavior. 
 
 
 
 
 
 
 
 
 
 
 
 
Students are aware of 
procedures, routines, 
and classroom norms. 

Develops routines, 
procedures, and 
norms in single 
lessons or sequence 
of lessons with some 
student involvement. 
 
 
 
 
 
 
Seeks to promote 
positive behaviors and 
responds to disruptive 
behavior. 
 
 
 
 
 
 
 
 
 
Students receive 
correction for behavior 
that interferes with 
learning, and positive 
reinforcement in 
following routines, 
procedures, and 
norms. 

Maintains regular use 
of routines and 
procedures that are 
culturally responsive 
and engage students 
in the development 
and monitoring of 
norms. 
 
Reinforces and 
rewards appropriate 
social and academic 
behavior in the 
classroom while 
providing positive 
behavior supports. 
Responds 
appropriately to 
behaviors in ways that 
lessen disruptions to 
the learning climate. 
 
 
 
Students participate in 
routines, procedures, 
and norms and 
receive reinforcement 
for positive behaviors. 
Students receive 
timely and effective 
feedback and 
consequences for 
behaviors that 
interfere with learning 

Engages students in 
monitoring and 
reflecting on routines, 
procedures, and 
norms in ways that are 
culturally responsive. 
Maintains a quality 
learning climate that 
builds on student 
strengths. 
 
 
 
Promotes and 
reinforces positive 
behaviors and 
consistently prevents 
or refocuses 
behaviors disruptive to 
the learning climate. 
 
 
 
 
 
 
Students are involved 
in assessment and 
monitoring  
of routines, 
procedures, and 
norms in ways that 
improve the learning 
climate. 

Facilitates student 
participating in 
developing, 
monitoring, and 
adjusting routines  
and procedures 
focuses on 
maximizing learning. 
Classroom climate 
integrates school 
standards and 
culturally relevant 
norms. 
 
 
Promotes and 
reinforces positive 
behaviors and 
establishes 
preventions and a 
positive classroom 
climate that eliminate 
most disruptive 
behavior. 
 
 
Students share 
responsibility with 
teacher for managing 
and maintaining a 
positive classroom 
climate that promotes 
learning. 

	
	
	

Evidence: 
Initial: 09/29/2016 
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	 Emerging Exploring Applying Integrating Innovating 
 
2.7 
Using instructional 
time to optimize 
learning 

 

Paces instruction 
based on curriculum 
guidelines. 
 
Develops awareness 
of how transitions and 
classroom 
management impact 
pacing and lessons. 
 
 
 
Some students 
complete learning 
activities in time 
allotted. 

Paces instruction with 
some consideration of 
lesson type, 
adjustments for 
sufficient student work 
time and transitions to 
optimize learning. 
 
 
 
 
 
Students complete 
learning activities and, 
as needed, may 
receive some 
adjustments of time 
allotted for tasks or 
expectations for 
completion. 

Paces instruction with 
students to provide 
adequate time for 
instruction, checking 
for understanding, 
completion of learning 
activities and closure. 
 
 
 
 
Students participate in 
and complete a variety 
of learning activities in 
the time allotted with 
options for extension 
and review. 

Paces instruction to 
include ongoing 
assessment of student 
learning. Supports 
students in the 
monitoring of 
instructional time. 
 
 
 
 
 
Students use their 
instructional time to 
engage in and 
complete learning 
activities and are 
prepared for the next 
sequence of 
instruction. 
 

Paces, adjusts, and 
fluidly facilitates 
instruction and daily 
activities. 
 
 
 
 
 
 
 
 
Students monitor their 
own time, are 
engaged in 
accomplishing 
learning goals, and 
participate in 
reflection, self-
assessment, and goal 
setting. 
 

Evidence: 
Initial: 09/29/2016 
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SUPPORTING CULTURAL 
DIVERSITY 

Beginning/Emerging Applying Integrating/Innovating 

2.8a Candidate develops 
knowledge and understanding 
of the background 
experiences, languages, skills, 
and ability of students; 
candidate plans and 
differentiates instruction 
using multi-tiered, 
interventions that assist each 
student in mastering State-
adopted academic content. 

Teacher has some awareness of 
the diverse cultural and language 
backgrounds represented among 
his/her students and begins to look 
for links between student’s 
experience, assessed performance 
levels and academic content 
standards. 

Teacher seeks out greater knowledge 
and understanding of students’ 
background experiences and makes 
connections to the community and 
available school resources. 
Teacher integrates into the curriculum 
lessons that specifically connect to and 
reflect students’ background 
experiences, and address students’ 
identified academic performance 
levels.  

Teacher is able to articulate a deeper 
understanding and insight into students’ 
background and community experiences and 
academic performance levels, including 
individually identified students in his/her 
classroom.  
Students are able to articulate how ongoing 
lessons reflect the relevance of the curriculum to 
their lives, community and cultural experiences.   

2.8b Candidate provides 
universal access through 
understanding the impact on 
student learning of personal 
beliefs, attitudes and 
expectations regarding 
diverse cultures and uses 
instructional strategies that 
maximize performance for all 
students. 

Teacher is aware that his/her 
personal beliefs, attitudes and 
expectations can impact each 
student’s growth. Some lessons 
reflect high expectations for 
student performance. 
 

Teacher uses instructional strategies 
that demonstrate positive beliefs and 
expectations to maximize each 
student’s growth, such as high level 
questions, problem solving, and a 
scaffolded approach to grade 
appropriate materials. 

Teacher is able to describe and demonstrate how 
his/her teaching and instructional strategies (from 
curriculum to room design) reflect the impact of 
positive beliefs and high expectations for students 
of diverse cultures. Students display a strong sense 
of pride and belief in their ability to succeed, as 
demonstrated in classroom work and interactions. 

2.8c Candidate provides 
universal access by creating 
an equitable and inclusive 
learning community for all 
students. 

Teacher notices patterns as to 
whether students of all race, class, 
and language background feel 
equally safe, included and 
confident to participate, ask 
questions, and take risks in the 
academic setting. Teacher is also 
aware of existing attitudes and 
exclusions regarding gender, 
sexual identity and sexual 
orientation. 
 

Teacher uses some equity resources 
and teaching strategies to ensure that 
all students are comfortable and able to 
fully participate in a variety of learning 
activities. Teacher presents some role 
models in the curriculum that provide a 
broad view of life choices that are 
inclusive for each gender, various 
ethnic groups and socio-economic 
levels. 

Teacher systematically uses specific equity 
resources and teaching strategies to ensure that all 
students are comfortable and able to fully 
participate in all learning activities. Teacher 
consistently presents role models in the curriculum 
that provide a broad view of life choices that are 
inclusive regarding gender identity, various ethnic 
groups and socio-economic levels as identified in 
his/her specific classroom setting. 
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Includes	Pilot	Special	Education	Edits	created	by	the	
Ventura	County	Office	of	Education,	West	Ed,	and	
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Introduction

Context and History

California Standards for the  
Teaching Profession
The California Standards for the Teaching Profession 
(CSTP) are intended to provide common language and 
a vision of the scope and complexity of the profession. 
They define a vision of teaching as well as professional 
roles and responsibilities from pre-service teacher to 
experienced practitioner. The standards are not set 
forth as regulations to control the specific actions of 
teachers, but rather to guide teachers as they develop, 
refine, and extend their practice. 

The current version of the CSTP (2009) has 
been developed to respond to changes in the context 
for teaching and learning in California over the 
past decade and to address the pressing needs of 
an increasingly diverse P–12 student population. 
Particular attention has been paid to revising language 
related to student learning, assessment practices, 
and equitable pedagogy designed to address English 
learners and students with diverse learning needs. This 
updated version of the CSTP also looks forward to 
the future of teaching and learning in the 21st century 
where traditional classrooms and contexts are likely to 
be transformed through innovative technologies and 
globalized connections. The CSTP continue to set 
forth a vision for the teaching profession—one that  
is sustainable, engaging, and fulfilling for teachers  
in all stages of their careers.

Continuum of Teaching Practice 
California’s Continuum of Teaching Practice is based 
on foundational work of the California Commission 
on Teacher Credentialing (CCTC), the California 
Department of Education (CDE) and the New 
Teacher Center (NTC) over the past 15 years. The 
2010 Continuum of Teaching Practice is aligned with 
the CSTP, builds on California’s pre-service Teaching 
Performance Expectations and sets forth a description 
of teaching that respects the diverse ways teachers 
pursue excellence in teaching and learning.  

The Continuum of Teaching Practice is a tool for 
self-reflection, goal setting, and inquiry into practice. It 
provides common language about teaching and learning 
and can be used to promote professional growth within 
an environment of collegial support. Self-assessment 
data can support teachers in making informed decisions 
about their ongoing development as professionals. 
District and induction program leaders can use teacher 
assessment data to guide, support and accelerate 
professional growth focused on student achievement. 

Since 1992, Beginning Teacher Support and 
Assessment (BTSA) Induction Programs in CA 
have been using formative assessment to support and 
inform teachers about their professional practice as 
they reflect and improve upon their teaching as part of 
a continuous improvement cycle. Formative assessment 
promotes and develops professional norms of inquiry, 
collaboration, data-driven dialogue, and reflection to 
improve student learning and is characterized by an 
inquiry cycle guiding teachers to Analyze Data and 
Reflect—Plan Instruction—Teach and Assess. 

A formative assessment system has three  
essential components: standards, criteria and  
evidence of practice. Standards refer to the  

California Standards for the Teaching Profession 
(CSTP) and are in alignment with the P–12 academic 
content standards. Criteria refer to indicators of 
teaching practice. Evidence of practice includes 
multiple sources such as lesson plans, observation 
data, and student work analyses and is used to make 
valid self-assessments on the Continuum of Teaching 
Practice. The Continuum of Teaching Practice is one 
component of a comprehensive formative assessment 
system for teachers, based on the California Standards 
for the Teaching Profession (CSTP). 

The Continuum of Teaching Practice is aligned 
to the 2009 California Standards for the Teaching 
Profession (CSTP):
t�&OHBHJOH�BOE�4VQQPSUJOH�"MM�4UVEFOUT�JO�-FBSOJOH
t�$SFBUJOH�BOE�.BJOUBJOJOH�&êFDUJWF�&OWJSPONFOUT�
GPS�4UVEFOU�-FBSOJOH

t�6OEFSTUBOEJOH�BOE�0SHBOJ[JOH�4VCKFDU�.BUUFS�GPS�
4UVEFOU�-FBSOJOH

t�1MBOOJOH�*OTUSVDUJPO�BOE�%FTJHOJOH�-FBSOJOH�
Experiences for All Students 

t�"TTFTTJOH�4UVEFOUT�GPS�-FBSOJOH
t�%FWFMPQJOH�BT�B�1SPGFTTJPOBM�&EVDBUPS

The Continuum of Teaching Practice is appropriately 
used with data collected over time and is not 
appropriate for use with evidence collected on a 
single occasion. While the Continuum of Teaching 
Practice may be used to assist teachers in setting 
professional goals and/or launching a cycle of inquiry, 
the Continuum is not designed for use as a stand-alone 
observation or evaluation instrument. 
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Rationale and Use
The Continuum of Teaching Practice was 
developed to: 
t�%FMJOFBUF�UIF�EJWFSTJUZ�PG�LOPXMFEHF�BOE�TLJMMT�

needed to meet the varied and evolving needs  
of students

t�4VQQPSU�UIF�SFìFDUJWF�QSBDUJDF�BOE�POHPJOH�MFBSOJOH�
of teachers

t�4VQQPSU�BO�POHPJOH�QSPDFTT�PG�GPSNBUJWF�BTTFTTNFOU�
of a teacher’s practice based on standards, criteria 
and evidence

t�4FU�TIPSU�PS�MPOH�UFSN�HPBMT�GPS�QSPGFTTJPOBM�
development over time

t�%FTDSJCF�UFBDIJOH�QSBDUJDF�BOE�EFWFMPQNFOU�
throughout a teacher’s career

t�4VQQPSU�B�WJTJPO�PG�POHPJOH�MFBSOJOH�BOE� 
teacher development

t�&ODPVSBHF�DPMMBCPSBUJPO�CFUXFFO�DMBTTSPPN�UFBDIFST�
resource personnel and families, to ensure that all 
students are successful

Structure and Organization 
The Continuum of Teaching Practice is organized 
to describe five levels of development. Each level 
addresses what a teacher should know and be able 
to do in the six CSTP standards. In addition to the 
description of teaching in CSTP 1: Engaging and 
4VQQPSUJOH�"MM�4UVEFOUT�JO�-FBSOJOH�BOE�$451����
$SFBUJOH�BOE�.BJOUBJOJOH�&êFDUJWF�&OWJSPONFOUT� 
GPS�4UVEFOU�-FBSOJOH�BSF�XIBU�TUVEFOUT�XPVME�CF�
doing at each level of practice.

The levels do not represent a chronological 
sequence in a teacher’s growth, but each row describes 
developmental levels of performance. The levels 
become increasingly complex and sophisticated and 
integrate the skills of previous levels. 

In the first column, under the language of each 
element, is a space to record evidence of practice as related 
to that CSTP element. Teachers reflect and describe 
practice in terms of evidence prior to self-assessing in 
order to make valid and accurate assessments.

Reading and Self-Assessing  
on the Continuum 
The process of assessing on the Continuum of Teaching 
Practice can be done individually or collaboratively. 
Begin by reading the element and thinking of evidence 
of practice related to that element. Record evidence in 
UIF�TQBDF�QSPWJEFE�VOEFSOFBUI�UIF�FMFNFOU��6TF�UIBU�
evidence to determine a starting point for assessing 
practice. For example, if you are a novice in regards  
UP�UIBU�FMFNFOU�ZPV�NJHIU�CFHJO�CZ�SFBEJOH�-FWFM���� 
Emerging, and then, read one or two levels to the 
right of that to assess practice. However, if you are 
experienced in a particular element, you might begin 
CZ�SFBEJOH�-FWFM����"QQMZJOH�BOE�UIFO�BEKVTU�ZPVS�
assessment to the left or right from there. 

Any practice described to the left on the 
Continuum is carried across to those on the right 
even if not explicitly stated. Highlight the 
descriptions that best match current practice. Date the 
self-assessment. Subsequent self-assessments can be 
IJHIMJHIUFE�JO�B�EJêFSFOU�DPMPS�UP�TIPX�HSPXUI�PWFS�UJNF�

"�UFBDIFS�NBZ�CF�BU�-FWFM���PS���JO�TPNF�FMFNFOUT�
of the CSTP BOE�-FWFMT���BOE���JO�PUIFST�OP�NBUUFS�
how many years she or he has been in the profession. 
Because a teacher’s growth is developmental, one 
may return to an earlier level temporarily if there 
are changes in a teacher’s career, such as new course 
content, grade level, school, or student demographics. 
In fact, it is not uncommon for teachers to self-assess 
and find they have moved from right to left on the 
Continuum of Teaching Practice in response to new 
teaching contexts, responsibilities, challenges, or  
even a deeper understanding of the work.
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CSTP 2: Creating and Maintaining Effective Environments for Student Learning - Education	Specialist	Pilot	
CSTP	edits	included 
 
Read through the indicators for CSTP 2. Highlight the areas on the continuum that currently describe your teaching practice. You will 
return to this document at the end of your inquiry to assess your growth over time and provide evidence of that growth. 
 
	
	 Emerging Exploring Applying Integrating Innovating 
2.1  
Promoting social 
development and 
responsibility within a 
caring community 
where each student is 
treated fairly and 
respectfully 

 

 
Models and 
communicates 
expectations for fair 
and respectful 
behavior to support 
social development. 
 
 
 
Some students share 
in responsibility for the 
classroom community 

 
Models fair and 
respectful behavior. 
Demonstrates 
commitment to 
fairness and respect in 
communications with 
students about 
language and 
behavior.  
 
Seeks to understand 
cultural perceptions of 
caring community. 
 
 
Students participate in 
occasional community 
building activities, 
designed to promote 
caring, fairness, and 
respect.  
 

 
Reinforces positive, 
responsible, and 
respectful student 
interactions. Assists 
students to resolve 
conflicts.  
 
Incorporate cultural 
awareness to develop 
a positive classroom 
climate. 
 
 
Students demonstrate 
efforts to be positive, 
accepting, and 
respectful of 
differences. 

 
Develops shared 
responsibility with 
students for resolving 
conflict and creating 
and maintaining a 
caring classroom 
community.  
 
Supports students in 
taking leadership in 
developing a caring 
community that is 
responsive to the 
diverse cultural norms 
of identities of all 
students. 
 
 
Students take 
responsibility resolving 
conflicts and 
maintaining a caring 
classroom community. 
Students promote 
respect and 
appreciation for 
differences. 
 

 
Facilitates student 
self- reflection and 
ongoing improvement 
of the caring 
community based on 
respect, fairness, and 
the value of all 
members.  
 
 
Students take 
leadership in resolving 
conflict and creating a 
fair and respectful 
classroom community 
where student’s home 
culture is included and 
valued. Students 
communicate with 
empathy and 
understanding in 
interactions with one 
another. 

	
	
	

Evidence:  
Initial: 09/29/2016 
Final: 12/06/2016 
– As students 
have begun to 
learn more about 
the cultural and 
social 
backgrounds of 
their peers, there 
has been a 
notable 
improvement in 
regards to 
respect and 
cultural 
awareness in our 
classroom.   
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	 Emerging Exploring Applying Integrating Innovating 
2.2  
Creating physical or 
virtual learning 
environments that 
promote student 
learning, reflect 
diversity, and 
encourage 
constructive and 
productive interactions 
among students  

 

Is aware of the 
importance of the 
physical and/or virtual 
learning environments 
that support student 
learning. 

 

Is aware that 
structured interaction 
between students can 
support learning. 

 

Some students use 
available resources in 
learning environments 
during instruction. 

Experiments with 
adapting the physical 
and/or virtual learning 
environments that 
support student 
learning. 

 

Structures for 
interaction are taught 
in single lessons or 
sequence of lessons 
to support student 
learning. 

 

Students use 
resources provided in 
learning environments 
and interact with each 
other to understand 
and complete learning 
tasks in single lessons 
or sequence of 
lessons. 

Develops physical 
and/ or virtual learning 
environments that 
reflect student 
diversity and provide a 
range of resources for 
learning.  

 

Utilizes a variety of 
structures for 
interaction during 
learning activities that 
ensures a focus on 
and completion of 
learning tasks. 

 

Students use a variety 
of resources in 
learning environments 
and interact in ways 
that deepen their 
understanding of the 
content and develop 
constructive social 
and academic 
interactions. 

 

 

 

 

Maintains physical 
and/or virtual learning 
environments that 
reflect student 
diversity and provides 
a broad range of 
resources, displays, 
and artifacts that are 
current and integral to 
instruction. 

 

Integrates a variety of 
structures for 
interaction that 
engage students 
constructively and 
productively in 
learning. 

 

Students routinely use 
a range of resources 
in learning 
environments that 
relate to and enhance 
instruction and reflect 
their diversity. 
Students share in 
monitoring and 
assessment of 
interactions to improve 
effectiveness and 
develop a positive 
culture for learning. 

Adapts physical and/ 
or virtual learning 
environments flexibly 
to facilitate access to 
a wide range of 
resources that engage 
students in learning. 
Ensures that 
environments 
enhance learning and 
reflect diversity within 
and beyond the 
classroom.  

 

Selects from a 
repertoire of structures 
for interaction to 
ensure accelerated 
learning for the full 
range of students. 

 

Students participate in 
monitoring and 
changing the design of 
learning environments 
and structures for 
interactions. 

Evidence: 
Initial: 09/29/2016 
Final: 12/06/2016 
– I have led our 
school’s 
Curriculum 
Committee in a 
recent effort to 
adopt the use of 
web-based 
software to expand 
student and family 
involvement in the 
learning process 
by encouraging 
them to create 
profiles and 
frequently 
checking grades, 
attendance and 
behavior reports.  It 
also allows them to 
message 
instructors and 
submit 
assignments 
online.  
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	 Emerging Exploring Applying Integrating Innovating 
2.3 
Establishing and 
maintaining learning 
environments that are 
physically, 
intellectually, and 
emotionally safe 
 

 
 

 
Adheres to policies 
and laws regarding 
safety that are 
required by the site, 
district, and state. 
 
 
 
 
Responds to 
behaviors that impact 
student safety as they 
arise. 
 
 
Students are aware of 
required safety 
procedures and the 
school and classroom 
rational for 
maintaining safety. 

 
Recognizes and 
addresses safety 
issues regarding 
materials, student 
interactions, and the 
organization of the 
learning 
environments. 
 
Explores strategies to 
establish intellectual 
and emotional safety 
in the classroom. 
 
Explores strategies to 
de-escalate student 
behaviors. 
 
 
Students follow 
teacher guidance 
regarding potential 
safety issues for self 
or others. 

 
Anticipates and 
reduces risks to 
physical, intellectual,  
and emotional safety 
using multiple 
strategies that include 
examining biases in 
the learning 
environment and 
curriculum. 
 
Models and provides 
instruction on skills 
that develop resiliency 
and support 
intellectual and 
emotional safety. 
 
Anticipates and 
reduces risks of 
student escalation by 
matching adult 
response to the 
student’s learning and 
behavior level.  
 
 
Students take risks, 
offer opinions, and 
share alternative 
perspectives. 

 
Integrates support for 
students to take risks 
and offer respectful 
opinions about 
divergent viewpoints. 
 
 
Engages in reflection 
on their own language 
and behavior that 
contributes to 
intellectual and 
emotional safety in the 
classroom. 
 
Develops and/or 
strengthens positive 
behavior support 
plans to assist in 
prevention of behavior 
problems and de-
escalation for 
students. 
 
 
Students develop and 
practice resiliency 
skills and strategies to 
strive for academic 
achievement, and 
establish intellectual 
and emotional safety 
in the classroom. 

 
Shares responsibility 
with the students for 
the establishment and 
maintenance of a safe 
physical, intellectual, 
and emotional 
environment focused 
on high quality and 
rigorous learning. 
 
Uses a wide range of 
evidence-based 
practices to prevent 
problem behaviors 
and de-escalate 
student behaviors. 
 
 
Students demonstrate 
resiliency in 
perseverance for 
academic 
achievement. 
Students share 
responsibility for  
intellectual and 
emotional safety for 
themselves and others 
in the classroom. 

	
	

Evidence: 
Initial: 09/29/2016 
Final: 12/06/2016 
– Much of my 
strategy to 
improve 
behaviors was 
made in two 
parts—
implementation 
of a Behavior 
Reinforcement 
strategy 
(rewarding 
desirable 
behaviors) and in 
simply working to 
better anticipate 
negative 
behaviors and 
making efforts to 
prevent or reduce 
them pre-
emptively.    
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	 Emerging Exploring Applying Integrating Innovating 
2.4 
Creating a rigorous 
learning environment 
with high expectations 
and appropriate 
support for all 
students 

 

 
Focuses the rigor of 
the learning 
environment on 
accuracy of answers 
and completion of 
learning tasks. 
 
 
 
 
Is aware of the 
importance of 
maintaining high 
expectations for 
students. 
 
 
 
Is aware of the 
importance of 
explicitly teaching 
generalization of skills. 
 
 
 
 
Some students ask for 
teacher support to 
understand or 
complete learning 
tasks. 

 
Focuses on the 
development of a 
rigorous learning 
environment that 
includes accuracy, 
understanding, and 
the importance of 
meeting targeted 
learning goals. 
 
Works to maintain 
high expectations for 
students while 
becoming aware of 
achievement patterns 
for individuals and 
groups of students. 
 
Expands knowledge of 
strategies to ensure 
generalization of skills. 
 
 
 
 
 
Some individuals and 
groups of students 
work with the teacher 
to support accuracy 
and comprehension in 
their learning. 

 
Develops a rigorous 
learning environment 
that includes 
accuracy, analysis, 
problem solving, and 
appropriate levels of 
challenge. 
 
 
Holds high 
expectations for 
students. Has an 
understanding of 
achievement patterns,  
and uses scaffolds to 
address achievement 
gaps. 
 
Plans, utilizes and 
differentiates 
strategies to ensure 
generalization of skills. 
 
 
 
 
Students engage in a 
variety of 
differentiated supports 
and challenges in 
ways that promote 
their accuracy, 
analysis, and problem 
solving in learning. 
 
 
 
 

 
Integrates rigor 
throughout the 
learning environment 
that values accuracy, 
analysis, and critical 
reading, writing and 
thinking. 
 
Integrates strategic 
scaffolds and 
technologies 
throughout instruction 
that support  
the full range of 
learners in meeting 
high expectations for 
achievement. 
 
Analyzes the 
effectiveness of 
specific strategies on 
individual student’s 
ability to generalize 
skills. 
 
 
Analyzes the 
effectiveness of 
specific strategies on 
individual student’s 
ability to generalize 
skills. 

 
Facilitates a rigorous 
learning environment 
in which students take 
leadership in learning. 
Fosters extended 
studies, research, 
analysis and 
purposeful use of 
learning. 
 
Supports students to 
utilize an extensive 
repertoire of 
differentiated 
strategies to meet  
high expectations. 
 
 
Designs, implements 
and facilitates training 
on effective strategies 
to ensure 
generalization of skills. 
 
 
 
Designs, implements 
and facilitates training 
on effective strategies 
to ensure 
generalization of skills. 

Evidence: 
Initial: 09/29/2016 
Final: 12/06/2016 
–I have made 
moderate 
improvements in 
learning how to 
recognize 
students’ 
learning patterns 
and making 
instruction more 
rigorous for 
students.  
However, I still 
feel as though I 
need to better 
understand how 
to differentiate 
lesson plans. 
This is an area I 
hope to better 
develop in 
upcoming 
Inquiries.     
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 Emerging Exploring Applying Integrating Innovating 
2.5 
Developing, 
communicating, and 
maintaining high 
standards for 
individual and group 
behavior 

 

Establishes 
expectations, rules, 
and consequences 
for individual and 
group behavior. 
 
 
 
 
 
 
 
Refers to standards 
for behavior and 
applies 
consequences as 
needed. 
 
 
 
 
 
Students are aware 
of classroom rules 
and consequences.  

Develops 
expectations with 
some student 
involvement. 
Communicates, 
models and explains 
expectations for 
individual and group 
behavior. 
 
 
 
 
Reviews standards 
for behavior with 
students in single 
lessons or sequence 
of lessons in 
anticipation of need 
for reinforcement. 
 
 
 
Students know 
expectations for 
behavior and 
consequences and 
respond to guidance 
in following them. 

Uses multiple 
strategies including 
culturally responsive 
instruction to 
develop and 
maintain high 
standards for 
individual and group 
behavior. 
 
 
 
 
Utilizes routine 
references to 
standards for 
behavior prior and 
during individual and 
group work. 
 
 
 
 
Students follow 
behavior 
expectations, accept 
consequences and 
increase positive 
behaviors. 

  

Evidence: 
Initial: 09/29/2016 
Final: 12/06/2016 
– The first day of 
each semester is 
spent previewing 
Classroom 
Expectations.  
Students and I 
cover five basic 
principles, 
discuss them, 
documented 
them, then post 
them on our wall.  
They are 
reinforced and 
reviewed from 
time to time.     
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	 Emerging Exploring Applying Integrating Innovating 
2.6 
Employing classroom 
routines, procedures, 
norms, and supports 
for positive behavior to 
ensure a climate in 
which all students can 
learn 

 

Establishes 
procedures, routines 
or norms for single 
lessons to support 
student learning. 
Refers to standards 
for behavior and 
applies consequences 
as needed. 
 
 
 
 
Responds to 
disruptive behavior. 
 
 
 
 
 
 
 
 
 
 
 
 
Students are aware of 
procedures, routines, 
and classroom norms. 

Develops routines, 
procedures, and 
norms in single 
lessons or sequence 
of lessons with some 
student involvement. 
 
 
 
 
 
 
Seeks to promote 
positive behaviors and 
responds to disruptive 
behavior. 
 
 
 
 
 
 
 
 
 
Students receive 
correction for behavior 
that interferes with 
learning, and positive 
reinforcement in 
following routines, 
procedures, and 
norms. 

Maintains regular use 
of routines and 
procedures that are 
culturally responsive 
and engage students 
in the development 
and monitoring of 
norms. 
 
Reinforces and 
rewards appropriate 
social and academic 
behavior in the 
classroom while 
providing positive 
behavior supports. 
Responds 
appropriately to 
behaviors in ways that 
lessen disruptions to 
the learning climate. 
 
 
 
Students participate in 
routines, procedures, 
and norms and 
receive reinforcement 
for positive behaviors. 
Students receive 
timely and effective 
feedback and 
consequences for 
behaviors that 
interfere with learning 

Engages students in 
monitoring and 
reflecting on routines, 
procedures, and 
norms in ways that are 
culturally responsive. 
Maintains a quality 
learning climate that 
builds on student 
strengths. 
 
 
 
Promotes and 
reinforces positive 
behaviors and 
consistently prevents 
or refocuses 
behaviors disruptive to 
the learning climate. 
 
 
 
 
 
 
Students are involved 
in assessment and 
monitoring  
of routines, 
procedures, and 
norms in ways that 
improve the learning 
climate. 

Facilitates student 
participating in 
developing, 
monitoring, and 
adjusting routines  
and procedures 
focuses on 
maximizing learning. 
Classroom climate 
integrates school 
standards and 
culturally relevant 
norms. 
 
 
Promotes and 
reinforces positive 
behaviors and 
establishes 
preventions and a 
positive classroom 
climate that eliminate 
most disruptive 
behavior. 
 
 
Students share 
responsibility with 
teacher for managing 
and maintaining a 
positive classroom 
climate that promotes 
learning. 

	
	
	

Evidence: 
Initial: 09/29/2016 
Final: 12/06/2016 
– Understanding 
that students 
with special 
needs often 
benefit from 
routines and 
procedures, we 
use a behavior 
reinforcement 
system, class 
binders in which 
all students are 
to keep their daily 
assignments, 
classroom 
expectations, and 
an online 
gradebook for 
students and 
families to 
monitor 
progress.   
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	 Emerging Exploring Applying Integrating Innovating 
 
2.7 
Using instructional 
time to optimize 
learning 

 

Paces instruction 
based on curriculum 
guidelines. 
 
Develops awareness 
of how transitions and 
classroom 
management impact 
pacing and lessons. 
 
 
 
Some students 
complete learning 
activities in time 
allotted. 

Paces instruction with 
some consideration of 
lesson type, 
adjustments for 
sufficient student work 
time and transitions to 
optimize learning. 
 
 
 
 
 
Students complete 
learning activities and, 
as needed, may 
receive some 
adjustments of time 
allotted for tasks or 
expectations for 
completion. 

Paces instruction with 
students to provide 
adequate time for 
instruction, checking 
for understanding, 
completion of learning 
activities and closure. 
 
 
 
 
Students participate in 
and complete a variety 
of learning activities in 
the time allotted with 
options for extension 
and review. 

Paces instruction to 
include ongoing 
assessment of student 
learning. Supports 
students in the 
monitoring of 
instructional time. 
 
 
 
 
 
Students use their 
instructional time to 
engage in and 
complete learning 
activities and are 
prepared for the next 
sequence of 
instruction. 
 

Paces, adjusts, and 
fluidly facilitates 
instruction and daily 
activities. 
 
 
 
 
 
 
 
 
Students monitor their 
own time, are 
engaged in 
accomplishing 
learning goals, and 
participate in 
reflection, self-
assessment, and goal 
setting. 
 

Evidence: 
Initial: 09/29/2016 
Final: 12/06/2016 
– Many students 
require additional 
supports and 
modifications to 
succeed in the 
general 
education 
curriculum.  
That’s why I find 
it an essential 
part of my job to 
review each 
student’s IEP and 
understand what 
their previous 
instructors, their 
families and their 
support 
providers believe 
will be 
appropriate for 
each student, and 
I make every 
effort to use 
those when 
appropriate.  
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SUPPORTING CULTURAL 
DIVERSITY 

Beginning/Emerging Applying Integrating/Innovating 

2.8a Candidate develops 
knowledge and understanding 
of the background 
experiences, languages, skills, 
and ability of students; 
candidate plans and 
differentiates instruction 
using multi-tiered, 
interventions that assist each 
student in mastering State-
adopted academic content. 

Teacher has some awareness of 
the diverse cultural and language 
backgrounds represented among 
his/her students and begins to look 
for links between student’s 
experience, assessed performance 
levels and academic content 
standards. 

Teacher seeks out greater knowledge 
and understanding of students’ 
background experiences and makes 
connections to the community and 
available school resources. 
Teacher integrates into the curriculum 
lessons that specifically connect to and 
reflect students’ background 
experiences, and address students’ 
identified academic performance 
levels.  

Teacher is able to articulate a deeper 
understanding and insight into students’ 
background and community experiences and 
academic performance levels, including 
individually identified students in his/her 
classroom.  
Students are able to articulate how ongoing 
lessons reflect the relevance of the curriculum to 
their lives, community and cultural experiences.   

2.8b Candidate provides 
universal access through 
understanding the impact on 
student learning of personal 
beliefs, attitudes and 
expectations regarding 
diverse cultures and uses 
instructional strategies that 
maximize performance for all 
students. 

Teacher is aware that his/her 
personal beliefs, attitudes and 
expectations can impact each 
student’s growth. Some lessons 
reflect high expectations for 
student performance. 
 

Teacher uses instructional strategies 
that demonstrate positive beliefs and 
expectations to maximize each 
student’s growth, such as high level 
questions, problem solving, and a 
scaffolded approach to grade 
appropriate materials. 

Teacher is able to describe and demonstrate how 
his/her teaching and instructional strategies (from 
curriculum to room design) reflect the impact of 
positive beliefs and high expectations for students 
of diverse cultures. Students display a strong sense 
of pride and belief in their ability to succeed, as 
demonstrated in classroom work and interactions. 

2.8c Candidate provides 
universal access by creating 
an equitable and inclusive 
learning community for all 
students. 

Teacher notices patterns as to 
whether students of all race, class, 
and language background feel 
equally safe, included and 
confident to participate, ask 
questions, and take risks in the 
academic setting. Teacher is also 
aware of existing attitudes and 
exclusions regarding gender, 
sexual identity and sexual 
orientation. 
 

Teacher uses some equity resources 
and teaching strategies to ensure that 
all students are comfortable and able to 
fully participate in a variety of learning 
activities. Teacher presents some role 
models in the curriculum that provide a 
broad view of life choices that are 
inclusive for each gender, various 
ethnic groups and socio-economic 
levels. 

Teacher systematically uses specific equity 
resources and teaching strategies to ensure that all 
students are comfortable and able to fully 
participate in all learning activities. Teacher 
consistently presents role models in the curriculum 
that provide a broad view of life choices that are 
inclusive regarding gender identity, various ethnic 
groups and socio-economic levels as identified in 
his/her specific classroom setting. 



 

 

	
After rating yourself on CSTP 2: Creating	and	Maintaining	Effective	Environments	for	Student	Learning,	
and	Continuum	for	Diversity:	Supporting	Equity,	Diversity	&	Access	to	the	Core	Curriculum, identify and 
justify your greatest strength and greatest opportunity for growth. 
 
My greatest strength (provide the indicator from the Continuum): 
2.3: Establishing and maintaining learning environments that are physically, intellectually, and 
emotionally safe 
Justify how you know that this is a strength for you: 
I take great care in ensuring that all students know that they are entitled to, and entrusted with a safe learning 
environment—that it is our collective responsibility to keep it that way. I encourage students to discuss ideas 
and thoughts by utilizing the Socratic Method of questioning, and by encouraging students to draw from their 
own personal experiences.  I realize that some students are more timid or reluctant to speak out in class than 
other peers.  But risk is important in their growth as students and as people in general. But I encourage all 
students by assuring them that their opinions and experiences do, in fact, have value in our class.	

 
 
My greatest opportunity for growth (provide the indicator from the Continuum): 
2.6: Employing classroom routines, procedures, norms, and supports for positive behavior to ensure a 
climate in which all students can learn 
Justify why this is an area that you feel you need to focus on: 
Each semester, I begin by listing five simple “Class Expectations”, and go take time to discuss with students 
their thoughts and understanding of what those look like in practice. But in day-to-day application, it is I that is 
my inconsistency in utilizing those expectations to better direct student behaviors. I realize that rather than 
simply scolding students for “breaking the rules”, they should be encouraged and reminded to uphold those 
expectations instead. 	

 
Taking your greatest opportunity for growth as a basis, you will design an action research project 
focused on building this area of expertise in your current practice. Your Inquiry Question should be 
specific, measurable, and attainable in six weeks. 
 
Inquiry Question: 
What is the impact of a token reinforcement system on the reduction of unwanted student 
behaviors?	

 
ACTION PLAN 
Proposed Actions/Teacher Outcomes:  
TEACHER ACTIONS 
A. I will research literature focused on implementing best practices for using token reinforcement for reducing 

unwanted student behaviors in the classroom.  
B.  I will assess my students’ behaviors by utilizing the assistance of a supervising administrator and my 

support provider in observing a class lesson and documenting or charting student behaviors.  
C. I will collect and utilize all the necessary materials (e.g. tickets, rewards, etc.) for implementation of a token 

reinforcement system in my classroom and will prepare methods of tracking student behaviors 
incrementally.  

UCLA Extension Education Specialist Clear Credential Program 

INDIVIDUAL INDUCTION PLAN (IIP) AND ACTION PLAN	



 

 

TEACHER OUTCOMES 
A. I will increase my understanding of the effective use of a token reinforcement system to reduce undesired 

student behaviors in the classroom.  
B. I will be fully prepared to utilize the data, the professional information and the advice of other teachers with 

experience in the practice of using token reinforcement in the classroom.  
C. I will be more prepared with the necessary understanding, tools and materials I need to implement a token 

reinforcement system designed to reduce unwanted student behaviors. 

Expected Student Outcomes: 
I expect to see students demonstrate a reduction of unwanted behaviors based upon a token reinforcement 
system.  I expect summative data will demonstrate students to reduce unwanted behavior when they 
understand they are rewarded for positive / desired behavior.  	

Relevant Professional Development Opportunities (identify specific conferences, staff development, or 
webinars that you will participate in to grow in your selected area): 
A. ERIC.ED.GOV and the IRIS CENTER have extensive lists of resources and scholarly articles that I would 

like to examine.  
B. The CAPSES organization conducts annual seminars in which there are several training sessions for 

Special Education instructors.  
C. I intend to seek the expertise of instructors in my school who have successfully used and suggested I try the 

token reinforcement system.   

Inquiry Implementation Plan (identify necessary teacher research, resources, data collection, and describe 
how you plan to show evidence of growth at the end of the Inquiry): 
For initial data collection for observing student behaviors, I intend to enlist the help of both a support provider 
and our Assistant Principal to observe and conduct a Frequency Recording of target behaviors in my 6th Period 
class.  Once I have managed implement my findings and to retool my token reinforcement program, I will ask 
my support provider and vice principal to again observe the class to provide data as to the efficacy of the token 
reinforcement program.  

TEACH - Implement your plan and collect evidence over the next six weeks. 
 
REFLECT: After the Inquiry is complete; reflect on your action research project. 
Analysis of Data: Based on evidence of student learning, to what extent did I achieve my expected student & 
teacher outcomes? 
After researching instructional materials and observing and discussing token reward programs with colleagues 
who utilize them successfully, I revamped my own approach. Since, I have observed considerable 
improvements in class-wide behaviors when compared to the initial observation and behavior assessment.  
There have been noticeably fewer challenging behaviors during the average period.  I have observed nominal 
progress in replacement of off-task or challenging behaviors with better work habits and desired behaviors.  For 
instance, students receive a ticket for arriving on time, another ticket for retrieving their work binder, another for 
being seated in their assigned seat, and yet another ticket for producing their homework assignment—all 
without explaining to the students why those that do so are being rewarded, and those who don’t do so are not.  
As a result, the number of students who are receiving all four possible tickets at the beginning of class has 
climbed from two on the first day I tried this approach, to six just three class sessions later.  This progress is 
based THEIR observation of my approach—thus, the onus for their behavior is gradually shifting from my 
constant need to redirect the students back to the students themselves.  



 

 

Focus Student Reflection: How did your individualized interventions affect your focus student? 
Unfortunately, my focus student AJ has recently demonstrated an increase in challenging behaviors and 
academic struggles.  This has been observed and reported not just by me, but virtually all of her instructors 
regardless of the subject, time of day, setting, peers or instructors, or other factors normally considered 
determining or contributing factors in behavioral observations.  Her homeroom instructor (case manager) 
indicates that her guardian agrees, but is reluctant to use the medication she was prescribed for bipolar 
disorder.  
 
How are you continuing to differentiate instruction for your focus student? 
AJ’s ability level is roughly equivalent to that of her peers.  She reads and writes at a slightly below-average 
level.  Her greatest challenge is behavioral.  Thus, while I was aware that while I would have to be somewhat 
flexible with regard to instructional differentiation, my focus would need to be on establishing a better learning 
environment for AJ—on in which she could succeed.  I have attempted several approaches with mixed 
results—assigned seating, having my TA “shadow” her during transition from her previous period to my 
classroom, and of course, reworking my token reinforcement program.  

Professional	Development:	Describe	the	professional	development	completed	this	quarter,	and	
explain	how	it	has	helped	you	as	an	educator.		
In what I hope might be a minor breakthrough, I spoke briefly with AJ during lunch about all her teachers’ 
concerns regarding her behaviors and how they were impacting her grades. I explained to her that I truly enjoy 
having her in class, but that it is imperative that she is actually IN the classroom, and that I can teach ALL the 
students rather than focusing on just behaviors and on redirecting one.  Then, for the second time in a week, I 
encouraged her toremain in class and complete her assignment. This time, however, I explained that if 
completed the assignment she had missed the day before, I would reward her with double tickets.  To my 
surprise, with the extra assistance of my TA, she not only remained in the class the with only one short break 
during the period, she actually completed more on work than on any other assignment throughout the last two 
weeks—since my observation.  Our ability to turn it into a trend remains to be seen. Nonetheless, it was an 
encouraging turn of events, even if for just a day. 	

 
APPLY: Implications for future instruction 
Revisit the indicator from the Continuum that you selected as an opportunity for growth. Has your rating 
changed on the Continuum? Justify this change. 
 
2.6: Employing classroom routines, procedures, norms, and supports for positive behavior to ensure a 
climate in which all students can learn 
 
My rating for classroom routines, procedures, norms and supports has changed from “Emerging” to “Exploring”.  
In recent weeks I have focused my efforts on developing and making habits for myself, first, then for fostering 
their need for developing better work habits and vocational skills. Based on the recommendations of my 
support provider, I am now utilizing the token reinforcement program to address self-regulation in an effort to 
encourage students to “buy in” to those concepts rather than being forced to continually micromanaging 
classroom procedures myself. Moreover, by reinforcing desired behaviors such as routines with the token 
reinforcement program, students are now replacing those challenging behaviors and the class is able to 
increase quality instructional time. All this requires a great deal of planning, effort and time, but it certainly aides 
in providing a more consistent and effective learning environment.  

  



How will the results of your research impact your future instruction?
I began my token reinforcement system with a loose framework that did not serve its purpose well. Before
long, I suspended it. I quit. I spent far too much time arguing with students about who deserved tickets and
who didn't.

I frustratingly found myself rewarding students with purchases from the class store after having
demonstrated poor behaviors that day, merely because they had managed to save up tickets from past days
when they'd demonstrated good behaviors. I spent precious class time arguing with students about what
was and wasn't fair about my distribution of tickets. And I stayed true to this program until I realized that my
effort to maintain it-the means, that is-considerably outweighed the benefit and purpose-the payoff of
behavioral modification.

After some quality advice from my support provider and a colleague who successfully uses a similar
program, I reinstated a newly retooled version. Ultimately, I was reminded that a successful behavior
modification program requires relentless trial and effort, not rigid adherence to a faulty plan, and that
diversification applies to not only curricular planning, but to behavioral support, as well.

What &re lour next steps as a professional educator?
Actually, llve had an opportunity to re-examine my approach to the way I deal with classroom behaviors on
both the individual and the group level, the manner in which I teach, and the lesson planning I employ to do
so.

The first step, I have already begun to employ is the token reinforcement system. Now that I have both tried
and failed, and then tried and seen moderate results, I am now encouraged to continue using this program
with a more pragmatic approach. At first, I surrendered too much control to the students, hence the arguing,
the infighting, and the ongoing bargaining over tickets and rewards. No more. lt is my program. I own it
now. And I intend to make it work for each class, all while knowing that no class is the same, no reward
system will work in every class, and that I will need to constantly re-evaluate its utility and success in
determining how to make it better.

Next, I recognize my obligation to making learning expectations and standards clear for my students. lt is
silly, really that I failed to make this a daily practice beforehand. This is an essential step in helping my
students take ownership of their own learning process. After all, I have never had a job in which my boss
failed to explain to me my duties and train me how to fulfill them. I've begun to make this a daily practice.

Thirdly, I recognize the need to continue developing strategies for diversifying lessons. I'm seeing
improvement in engaging individuals, but I sometimes still struggle when trying to reach the students who are
overwhelmed or who don't feel engaged in a given lesson.

And finally, I intend to develop lesson plans that provide a more engaging experience for my students, both
academically and culturally. I have to find ways of reaching them, and grabbing them-lessons that help my
class recognize and appreciate our nation's diversity as well as helping my students to celebrate their own
personal cultures while appreciating the varying cultures of their own peers. I saw some success in utilizing
personalized histories, such as the "Snapshot Autobiograpl'ly_lgsson. But I know that there are other ideas
and means out there to be explored. Frankly$tr+tqpdke Jtfmy purpose to find them and use them.

ICandidate Signature: Brian Cassels yr {F
supportprovidersignature: George*d N/\N', ;rc
Site Administrator Signature: Dee Brown H
Date: November 19,2016
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NAME OF
STTJDENT

INAPPROPRIATE
OR TARGET
BEHAVIOR

FUNCTION
OF BEHAVIOR

DESIRED
REPLACEMENT

BBHAVIOR

MODIFICATIONS/
INTERVENTIONS

TO INCREASE
REPLACEMENT

BEHAVIOR

MODIFICATIONS/
INTERVENTIONS TO
DECREASE TARGET

BEHAVIOR

AJ

Arrives 5+ minutes
late to class nearly
every day. (TASK
AVOTDANCE)

Engages in negative
activity (antagonizi ng
/ critical remarks)
disrupting
instruction. (TASK
AVOIDANCE / SEEKS
ATTENTION)

Leaves class without
permission. fiASK
AVOTDANCE)

Fails to complete
assignments due to
lost instructional
time. (IASK
AVOTDANCE)

Seeks to avoid
assignments that are
"boring" or "too long".
(TASK AVOTDANCE)

Prefers to engage with
other students or staff
outside the classroom
/ learning area.
(SEEKS ATTENTTON)

AJ could request short
breaks from
assignments.

AJ could earn access
to a preferred activity
when she completes
assigned tasks.

AJ could earn rewards
for remaining on-task
and refraining from
negative interactions
with peers and staff.

Speak with AJ both
explain expectations
and determine suitable
incentives and
rewards for
replacement
behaviors.

Allow AJ to complete
assignments in parts.

Accommodate AJ
when she requests a
brief, supervised
break.

Create a "contract"
that rewards AJ for
replacing negative
behaviors with desired
behaviors and
acknowledge her
successes.

lwill have my TA arrive to
her class before to mine
to ensure that she (and
her peers) reports to clais
in a timely manner.

lwill seek out ways to
help AJ succeed rather
than simply reacting to
negative behaviors.

lwillwork with AJ to
create a system that
accommodates her need
for a short break from
lessons.

lwillwork with AJ to
create a system that
rewards her for both using
replacement behavior and
for reducing her
challenqinq behaviors.



 

  

 
UCLA Extension Education Specialist Clear Credential Program 

FOCUS STUDENT SELECTION - Inquiry I 
Directions: Your Class Profile/Caseload Profile/Student Profile identifies the unique needs of your individual students.  
Below, choose one student who will be your Focus Student for Inquiry I. Choose a student who is likely to remain in your 
classroom or on your caseload throughout this quarter. Your Focus Student should be a student who is experiencing behavioral 
difficulties in your classroom or in a classroom you serve as the RST.  The behavioral difficulties can range from a very active 
student who has difficulty staying on task, to a very shy student who rarely participates in class.  You will address the student’s 
needs in the daily planning and teaching of your adopted curriculum to move this student forward in productive classroom 
behavior.   
 

ü You should focus on this student throughout the Inquiry when planning curriculum and assessments.  
ü Your Support Provider will specifically observe this student during an observation  

Focus Student’s name: “AJ” 
Gather data about your Focus Student. 
1) Identify and describe the specific difficulty that your student is experiencing.   
    AJ is a15 year-old female enrolled in 10th grade. In the first 11 weeks of this year, there have been 
only 2 occasions for which AJ was suspended—each for one day, a moderate decrease from 3 the 
semester before. 
     AJ frequently demonstrates challenging behaviors that appear to serve at least one of two different 
functions—task avoidance and/or seeking attention:  

a. Arriving to class late (task avoidance) 
b. Outbursts during instruction, antagonizing peers, or otherwise disrupting instruction. (seeking 

attention / task avoidance) 
c. Leaving class without permission (task avoidance / seeks attention [of peers or staff outside the 

classroom]) 
 
2) Talk to teachers who interact regularly with the student. Try to find out what interventions have been 
successful for the student.   
     AJ’s Homeroom instructor described to me his class rewards system in which he has agreed to 
purchase a Jamba Juice for every student with a “perfect score” on his or her weekly check sheet.  In 
other words, AJ must earn straight “10s” from each of her teachers in every class for an entire week in 
order to earn this reward.  He indicated that it worked very well for the first 4 to 5 weeks of the semester.  
She even had the top weekly check sheet scores in their homeroom for 2 of those weeks. Lately, 
however, he mentions that she will try very hard for the first day or two of each week, only to regress 
after receiving a score of <10 from any given class.  
     As for my own class, a token reinforcement system showed initial promise with AJ and her peers 
alike. But after some time, AJ began “bargaining” for tokens (e.g. “Why don’t I get a token for __?”)  This 
made my token system more of a distraction in the classroom than the incentive/reward system that I 
envisioned it to be.  As a result, I temporarily suspended the token system while I work with my support 
provider and colleagues to devise a more effective model.  Despite the setback, the takeaway has been 
that a behavior modification system incorporating tangible rewards can be effective.  
     On a positive note, her instructors and other support providers suggest that her overall outlook 
appears to be significantly more “positive” than it was in previous semesters. Incidents stemming from 
antagonism towards peers and staff have been far less frequent than in the past. They have observed 
fewer negative interactions between AJ and other individuals.   
 
3. Speak to the parents (if possible) to find out the student’s history of classroom behavior and behavior at home. 
     AJ’s guardian indicated that she has been hoping to relocate to Nevada to live with another relative, 
but that doing so was contingent to her behaviors here at school.  Apparently, scenario was considered 
for several months.  Unfortunately, for whatever reason, that arrangement is no longer a possibility for 
her.  All parties involved—AJ, her guardian, and her Homeroom instructor—corroborate this account and 
agree that her behavior concerns significantly increased once this incentive was revoked. 



 

  

4. Research the student’s prior history using their Cumulative Records (these may be stored in your school office 
or accessed electronically, talk to your site administrators about getting access.)  
     AJ’s IEPs indicate that she has been eligible for special services and received counseling for 
emotional disturbance since being first diagnosed in 2005.  In previous elementary and middle school 
years, AJ had numerous significant emotional outbursts with a frequency of 2 to 3 times a week that 
resulted in Referrals (brief removal from the classroom), Communication Reports (in-school behavior 
memos requiring calls home), and rarely, but occasionally, Incident Reports (official district records 
documenting significant behaviors that often result in suspension).   
 
5. Speak to the Focus Student to gather information on their personal thoughts about their behavior, and ask 
him or her to explain the causes for his or her behavior. Record findings from data gathering below: 
     I have spoken with AJ on a few occasions about her behavior in my class and in school.   She 
expresses awareness of the need to improve, suggesting she takes at least some ownership of her 
behaviors.  I have asked AJ why she leaves my class during instruction, why she interrupts lessons, why 
she shows up late, and why she engages her peers in a negative way.  Her first response was, “Because 
your class is boring.” 
     But after more probing questions, she admits that she does not like doing the work, or that she finds it 
difficult to sit in class for the whole period without getting restless.  I mention that at the beginning of the 
school year, she managed to do so and that she even participated in class discussions, and reading 
passages out loud.  She agrees.   
     When asked about her Homeroom instructor’s incentive program, she admitted that she gets 
frustrated when she receives a lower mark, thus eliminating her chance at earning the reward on Fridays.  
She also suggested that if I were to introduce a something like, but “fair” in my own class, it would 
probably make her more willing to adhere to class expectations and to focus more on her work.   
 



 

  

Use your Positive Behavioral Support Strategies and Special Populations Resource Guide, p. 34-38. Consider 
the information you have gathered and generate an individualized intervention plan to address the needs of your 
student.  Discuss how you will incorporate each modification or intervention chosen into ongoing planning and 
instruction.  Explain your action steps for meeting the needs of your Focus Student below: 
 
Antecedents: After multiple observations by both myself and fellow faculty members, I arrived to the 
conclusion that AJ’s antecedents are generally associated with: 

• Factors related to previous environments (Fatigued/Thirsty from PE) Students arrive to class 
sweaty and thirsty, and constantly asking to be excused to go to the bathroom or to the water 
fountain.  

• Uncertain transition (no bell to signal transition) Because there is no class bell to alert students 
it is time to transition to the next class, students lack a signal that it is time move on to the next 
class.  While most students make a genuine effort to go to class, some like AJ utilize this as an 
opportunity to avoid reporting to class in a timely manner.   

• Difficult / undesired tasks (Assignments too difficult) AJ tries to avoid tasks that she finds either 
too difficult or undesirable to her.  

Instructional Techniques:  
• My Teacher Assistant will arrive to AJ’s 5th Period class (the class before mine) and will 

encourage / prompt students that it’s time to transition to my classroom and escort them there. 
• I will provide AJ with one requested 5-min. break per period. 

Accommodations and Modifications: 
• I will initially reduce the level of performance and on certain assignments (Reading Comp. 

related) and scaffold assignments as AJ begins to demonstrate more successful work habits.  
• Level of Support: 
• I will provide “special tasks” for AJ that provide opportunities to gain peer and staff 

status/recognition (e.g., errands, record keeping, class displays, etc.) 
• Self-Management & Follow-Through: 
• AJ will be asked each week to review her behavior Check Sheet to evaluate her performance  
• AJ will identify strengths as well as areas of need for improvement. 

Please share your plan with your SP or MT before your observation so they may identify if your plan is working. 
 
 
Candidate Name: Brian Cassels SP Name: George Woods 
 
Candidate Signature: 

 
SP Signature 

 
Date: October 23, 2016 

 
Date: October 23, 2016 
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UCLA Extension Education Specialist Clear Credential Program 

Lesson Planning Guide 
Effective Learning Environments and Supporting Cultural Diversity 
This guide may be used for the lesson observed by your Support Provider. 

 
Topic of Lesson: The Electoral College and the Constitution                     Date to be taught: November 8, 2016 
 
Inquiry Question: What is the impact of a token reinforcement system on the reduction of unwanted student behaviors? 

Grade Level: 10th Grade 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

Expected Outcomes: What is your learning objective for students to 
know at the end of this lesson? 
 

§ define the Electoral College 
§ examine its foundation in the Constitution 
§ determine how many electors their state is appointed in the Electoral 

College 
§ explain the process electors go through after the general presidential 

election in November 
 

Assessment: What evidence of learning will you gather to assess student 
learning? 
 

§ Questioning for Understanding (Formative assessment) 
§ Student Responses on Worksheet 
§ Exit Ticket (Summative assessment) 

 

What academic content standard(s) will you focus on during this lesson? 
10.1.3 - Consider the influence of the U.S. Constitution on political systems in the contemporary world.  
CC-RH-4/10-12 - Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, 
or economic aspects of history/social science. 
 

Behavioral Needs Focus Student: How will you modify, 
accommodate, or differentiate instruction to ensure universal access to 
curriculum for your Focus Student? 
 

§ Arranged seating 
§ Token reinforcement system 
§ Periodic breaks (accomodation) 

 

Flexible Grouping Strategies: How will you group students in the 
lesson to address identified language, academic, and instructional needs 
for individual students?  
 
Groups will be determined by student preference of information.  

• C-SPAN Video explanation of the Electoral College 
• Written account of the Electoral College 
• (Fast track learners can be assigned to both.) 

 
 
 
 
 
 
 
 
 

Lesson Differentiation: Explain how you will ensure student engagement and differentiate within this lesson to meet the needs of students who have 
learning difficulties, students who are language learners, and students who are gifted. 

Groups will be determined by student preference of information.  
§ C-SPAN Video explanation of the Electoral College 
§ Written account of the Electoral College 
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UCLA Extension Education Specialist Clear Credential Program 

Lesson Planning Guide 
Effective Learning Environments and Supporting Cultural Diversity 
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Lesson Design: Explain your planned activities to meet your learning objective. 
 

1. Display Electoral College Map on SmartBoard. Ask students what they know and understand about the Electoral College. 
2. Distribute Packets 
3. As a class, read and discuss Article II, Section 1 of the Constitution. Record class responses on white board.  

a.  Read and discuss presidential terms and the selection of electors by state (“So, what is the formula?”) 
b. Read and discuss the process of electing the president and vice president. (“What’s different?  What’s the same?”) 

4. Split into flexible groups. Students record responses. 
a.  Video group views “12th Amendment and the Electoral College” 
b.  Reading group reads 12th Amendment text  

5. Students remain in flexible groups and record responses.  
a.  Video group views “Alexander Hamilton on the Electoral Process” 
b.  Reading group reads excerpt from Alexander Hamilton’s Federalist Paper No. 68 

6. Formative assessment on parts 4 and 5. 
7. Students are given 2016 Electoral College Map with Exit Ticket on reverse side as homework.  

Culturally Relevant: How is this lesson relevant to the students in your 
class? How does this lesson encourage a classroom that is supportive of 
diversity? 
 
Elections are a rare, once-every-four-years opportunity to really delve into 
the democratic process in a meaningful way.  Every one of the students in 
my class either identify as African-American or Hispanic. Virtually all 
students come to the discussion with some prior knowledge and some 
opinion of the candidates.  Students are encouraged to share opinions, 
provided they are respectful and classroom appropriate.  
 

Academic Vocabulary Instruction: What specific vocabulary/terms will 
you explicitly teach and have students practice during this lesson to 
ensure concept understanding? 
 
▪ Popular Vote 
▪ Electoral Vote 
▪ Federalist No. 68 
▪ Winner-take-all 
▪ Elector 
▪ Certificates of Ascertainment 
▪ Certificates of Votes 
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UCLA Extension Education Specialist Clear Credential Program 

Lesson Planning Guide 
Effective Learning Environments and Supporting Cultural Diversity 

 

Supporting Cultural Diversity and Social Responsibility: How does 
this lesson connect to the culture of your students or develop a caring 
community that is responsive to the diversity of your students? 
 
I anticipate that my students will come to this lesson with several 
predisposed opinions about the candidates and the election as a whole. 
Throughout the lesson, I will encourage students to share opinions, 
provided they are respectful and classroom appropriate. 

Classroom Management: List any logistical, materials-related or 
behavioral issues you may need to consider to ensure a safe and 
inclusive environment for student learning. 
 
Initially, I allowed open seating in the class. Eventually, I opted to utilize 
a seating chart due to observed peer interactions.  
  

Integration of Technology: How will you integrate available technology 
resources into this lesson as you plan, teach and assess student learning? 
How might students use technology in this lesson to deepen their 
understanding of the content? 
 
SmartBoard: 
Display the Electoral College Map at the beginning of the lesson. 
Display videos (listed above) on streaming video  
 

Classroom Management: What do you anticipate your focus student 
will need to be successful with this lesson? What other issues should 
you consider to ensure a safe and inclusive environment for student 
learning? 
 
AJ will likely require frequent prompts and redirections, and perhaps 
breaks. 

• Frontloading: Meet AJ at the entrance before entering the 
class, and present her with expectations for the class. 
Encourage her, remind her of rewards for doing well, and 
reassure her that she can do well. 

• Seating Arrangement: Separate AJ from the students that 
might antagonize or otherwise distract her.  

• Redirection (As needed) 
• Intervention: Have TA prepared with a discreet signal for her 

removal from classroom as last resort. 
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OBSERVATION OF A COLLEAGUE 

	Candidate:	Brian Cassels	 Colleague:	Tanasha Bables	

Date	of	Observation:	October 28, 2016	 Grade	Level/Content:	3rd / 4th Grade	

Focus	of	observed	lesson:	Multiplying by 10s / 100s (3.NBT / 4.NBT)	

	

Why did you select this colleague and what do you hope to observe? 

Ms. Bables works with the elementary population in my school and is currently undergoing the same 
coursework I am for this course.  I am aware that she uses a token economy with her students, and I 
though it would be an excellent opportunity to see how she is incorporating and applying that behavior 
tool to a class of students with similar challenges and disabilities, but at a completely different age and 
grade level.	

As you observe in a colleague’s classroom consider these questions: 

ü What evidence do you observe regarding the teacher’s ability to use positive behavior supports in 
the classroom? 

ü How is this teacher integrating culture and supporting diversity in the classroom? 

Notes regarding my observation of a colleague: 

During the observation, students worked independently on Math problems.  Assignments were differentiated 
according to grade level and ability. Ms. Bables and her assistant circulated the room checking frequently for 
understanding and accuracy.  

Ms. Bables utilized the Class Dojo application on her Smart Board to track student behavior points.   Students 
were awarded points for positive behaviors (e.g., turning in homework, bringing check sheets, raising hands, 
answering questions, working quietly, etc.), and points were deducted for negative behaviors (e.g., inappropriate 
remarks, off-task behaviors, etc.). Class Dojo allowed her students to see instant feedback on their behaviors.  
After the observation, Ms. Bables informed me that she counts the total points each student has earned for the 
week and gives them an equal number of tickets. Students then use their tickets to purchase items from the 
class store, or they may opt save their tickets for later.  I noticed that three students were not permitted to 
purchase class store items.  Ms. Bables later explained to me that those students had at some time during the 
week had a serious infraction (e.g., fighting, AWOL, stealing, etc.) and were allowed to keep their tickets for the 
week, but were not allowed to purchase items from the Class Store this given Friday.  

As for integrating culture and supporting diversity, I saw a district-provided poster celebrating diversity on her 
classroom wall, in addition to the school cultural history calendar that marks enrichment activities designed to 
celebrate and increase student awareness of cultural diversity.  Ms. Bables has taken advantage of these 
monthly enrichment activities to introduce these concepts to her classroom. For instance, to celebrate Hispanic 
Heritage Month throughout the month of September, Ms. Bables designed class reading and Social Studies 
assignments to promote students’ awareness of the history and cultural traditions of Hispanic-Americans, 
including an opportunity for children to of Hispanic heritage to share their own family traditions and cultural 
observances with their peers.  Furthermore, her class always participates in our school’s cultural diversity 
activities, including skits and dance productions in past assemblies. 	
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OBSERVATION OF A COLLEAGUE 

	
Implications for my teaching: 

Observing Ms. Bables’ use of a token reinforcement system in her own classroom has helped me to 
consider ways I might improve upon my own system.  For instance, her use of Class Dojo seemed to 
streamline the process of reward and student feedback.  As opposed to physical tickets, which have 
proved problematic in my own classroom (being lost, stolen, etc.), Class Dojo allows her to track student 
behaviors and offer them feedback without the added distractions. While Class Dojo is designed for 
elementary-level students, I have since been able to find low-cost programs similar in design and purpose 
that are more age-appropriate for my own students. I could also consider using a simple paper chart or 
white board system that effectively serves the same purpose.  

Also, Ms. Bables only opens her Class Store on Fridays—as opposed to the last five minutes of each 
period that I have—thus, cutting back on time spent away from instruction.  

Finally, I was especially appreciative of some of Ms. Bables’ policies for her token system.  First, she does 
not permit students to “bargain”, or argue about distribution of tokens.  She has assured her students that 
she does her best to reward student fairly, but that some students receive points for behaviors they need to 
work on more than other students.  Secondly, the privilege of visiting the Class Store can be taken away in 
the event that a student engages in a particularly significant negative behavior (e.g., fighting, AWOLs, etc.).  
In these cases, Ms. Bables allows students to keep the points they have earned, but they roll over to the 
next week.  In my own class, I did not have such a policy, therefore allowing even students with egregious 
violations of class policy were being rewarded simply because they saved tickets for an entire week—a 
source of considerable frustration for both students that really tried to engage in positive behaviors and 
myself as well. 

As for cultural diversity, recalling Ms. Bables’ class participating in past assemblies and events made me 
realize that even though skits and dance productions may not appeal to my students, I could certainly do 
more to incorporate the talents and the diverse backgrounds of my own students in these celebrations.  A 
few of the ideas I considered were hosting a holiday potluck where students bring foods that highlight their 
family’s history and culture, and a “snapshot autobiography” project I’ve used with some success in the 
past, only geared more to encourage students to more closely investigate the cultural aspects of their 
families and their communities. 	

Please	discuss	the	outcomes	of	this	colleague	observation	with	your	SP.	

	



  

 
 

                           

    

                      

Teacher: Brian Cassels Focus Class/Cohort: Principles of American Democracy Date: 10/09/16 
 
 
Use cumulative student records to develop a profile of your students. Assessment headings may be modified to fit your population.  
 

First Name Ethnicity Primary 
Language Age ELD/ 

CELDT 
Site 

Benchm
arks  
ELA 

Site 
Benchma
rks  Math 

IEP/504/
GATE 

Health 
Concerns Comments 

Fernando Latino Span. 18 ELD 100 98 IEP ED Family recently evicted from home.  
Attendance has recently declined and 
student might need extra time to 
complete.  

Zachary Afr.Am. English 17 n/a 76 84 IEP ED  

John Afr.Am. English 18 n/a 67 53 IEP ID  

Elijah Afr.Am. English 17 n/a 101 91 IEP OHI Recently returned to biological mother 
from group home. Attendance has 
declined.  

Jodari Afr.Am. English 17 n/a 74 63 IEP ED  

Jermaine Afr.Am. English 17 n/a * * IEP ED 
A)  *Refused assessment. Student work 
samples and observation indicate he is 
significantly below grade level. 

Jennifer Latina English 18 n/a 84 ** 66 IEP ED 

A) ** This score was from an assessment 
3.5 years old. Student has refused 
assessment since.  Based on work 
samples and personal observation, this 
score appears lower than student’s actual 
ability. 
B) Lives in a Placement Facility 

Vanessa Latina English 18 n/a * * IEP ED 
*Refused assessment. Student work 
samples and observation indicate she 
performs below grade level. 

Delion Afr.Am. English 17 n/a 84 47 IEP ASD/ED  

          

          

          

          

          

          

 



                      

 

UCLA Extension Education Specialist Clear Credential Program 

OBSERVATION CYCLE - Inquiry I 
 
Candidate: Brian Cassels SP: George Woods 
Lesson Observation Date: November 8, 2016 Lesson Focus: The Electoral College 
 
Pre-Observation Conference: Give your SP the lesson plan for the observed lesson. Preview the 
Observation Template to discuss what your SP will be looking for, and where it will be observable in your 
lesson. Review your Focus Student with your SP, and explain any interventions that have been attempted. 
Review your Inquiry question and action plan. Finally, discuss any other areas of practice that you would 
like your SP to observe. 
 
Record your notes on the Pre-Observation: 

• Make sure the students understand the lesson objective / expectation at the beginning of the 
class  (on board next to the Content & Common Core Standards) 

• Use a brief assessment throughout and at the end of the lesson to measure student 
understanding.  

• Provide meaningful and diverse strategies for students at all levels of ability.  
• Preload group expectations when introducing the group activity 
• Employ token rewards system (and the modifications you have made over the time since it 

was introduced) and provide offer an assessment of what has been successful and what still 
needs to improve.  

• Provide modifications and a plan of action for Focus Student 
 
 
Observation Template: On the day of your observation, your SP will record evidence below for each 
indicator, as well as information on your Focus Student, and any other requested evidence. If an item is 
not observed, SP will indicate with “n/a.” 

CSTP Indicators Observed Evidence of Teacher or Student Actions 
2.1 Promotes social development and responsibility 
within a caring community where each student is treated 
fairly and respectfully 

Mr. Cassels uses his understanding of his students’ 
persoanl academic readiness and behavioral needs 
to plan individualized supports for his class.  He 
engages his students by utilizing their own social and 
cultural experiences to add meaningfulness to his 
lessons.    

Next Step: Consider other possible diversification 
strategies. You might consider using heterogenous 
groups to encourage more student interaction, peer 
assistance.  

2.2 Creates physical or virtual learning environments 
that promote student learning, reflect diversity, and 
encourage constructive and productive interactions 
among students 

Mr. Cassels has introduced a seating chart that has 
helped reduce some of the challenging behaviors in 
his classroom.   
Students are encouraged to share their ideas and 
experiences in class discussion.  Students are 
generally considerate of each other’s moment to 
speak and listen.  
 
Next Step: Some students still interupt their peers’ 
speaking opportunities.  Consider introducing class 
guidelines and expectations that are simple and 
quick to identify, and strategies that can help 
students use self-monitoring to make them more 
routine.  These can reduce the need for frequent 
redirections that halt instruction. 
 



                      

 

2.3 Establishes and maintains learning environments 
that are physically, intellectually, and emotionally safe Mr. Cassels has arranged seating to provide 

reasonable and managable space for his students to 
work independently and as groups. His walls display 
materials relating to the three branches of 
government, the Bill of Rights, and the upcoming 
election.  There is also has a display for more 
effective reading he refered to during the reading 
portion of the lesson.  

Next Step: Frequently monitor the progress and 
success in the token reward system as well as the 
classroom procedures and make modifications as 
needed.  

2.4 Creates a rigorous learning environment with high 
expectations and appropriate support for all students Mr. Cassels used appropriate grade-level materials 

during this lesson, but still personally oversaw the 
progress of his lower performing readers and 
diversified the written assignment for those students.   

Next step: Develop supportive instructional activities 
that are immursive and better support students’ 
motivation to learn.  Be sure to diversify those 
lessons so that all students can contribute and 
participate. 

2.5 Develops, communicates, and maintains high 
standards for individual and group behavior Recently, Mr. Cassels expressed concerns about 

and increase of challenging behaviors from his focus 
student, AJ. As she prepared to enter the classroom, 
he spoke confidentially with her, encouraging her to 
do her best to focus and remain on task before 
entering the classroom. As students worked, he and 
his TA circulated the room assisting and monitoring 
students while redirecting any off-task behaviors.  

Next step: Better develop strategies that help 
students self-monitor and “buy in” to daily routines in 
order to reduce constant teacher prompts and 
management. 

2.6 Employs classroom routines, procedures, norms, and 
supports for positive behavior to ensure a climate in 
which all students can learn 

Mr. Cassels reminded studentsas they entered the 
classroom to gather their assignment binders, be 
seated in their assigned seats and to begin working 
on their bell assignment. His TA assisted him in 
procedures (attendance, bathroom breaks, etc.) to 
ensure that he can keep the lesson moving as 
smoothly as possible. Throughout the lesson, Mr. 
Cassels rewarded students with tickets that support 
good behavior and can be used by the students to 
purchase items from his “Class Store” on Fridays.  

Next step: Again, improving strategies that help 
students self-monitor and “buy in” to routines and 
procedures will promote a more inclusive learning 
environment. A clearer understanding of 
consequences and rewards will promote that culture 
of learning, as well.  

 



                      

 

2.7 Uses instructional time to optimize learning Mr. Cassels employed a bell activity.  He utilized his 
TA in a way that helped improve students were 
engaged and learning as much as possible in spite of 
normal distractions during instructional time 
(bathroom and water breaks). 

Next step:  Lessons could be better organized to 
transition more easily from one activity to the next 
and a plan for students who finish lessons early.   

Continuum of Practice for Diversity:  
2.8a Candidate develops knowledge and understanding 
of the background experiences, languages, skills, and 
ability of students. 

Mr. Cassels played on his students’ knowledge of 
recent news and social media coverage of the 
election to generate discussion at the beginning of 
the lesson.   

Next step: Once again, I would suggest developing 
supportive instructional activities that encourage 
students to explore and share their personal and 
cultural experiences as well as providing greater 
motivation to learn. 

2.8b Candidate provides universal access through 
understanding the impact on student learning of 
personal beliefs, attitudes and expectations regarding 
diverse cultures and uses instructional strategies that 
maximize performance for all students. 

When students expressed their opinions of the 
election or its candidates, or they asked him of his 
own, he was mindful of allowing them to share 
opinions while redirecting them to the focus of the 
lesson, the electoral college and how it works. Near 
the end of the lesson, he asked why some might 
view the electoral college as fair or unfair, and tried 
to explain how the views of people in rural states 
would have an opinion different from their opinions 
as individuals from diverse urban areas. 

Next step: Here, the diversification of those 
supportive instructional activities would promote 
awareness of others’ beliefs, traditions, cultures and 
even their needs, and would promote a greater 
sense of “community”  in the classroom.  

2.8c Candidate creates an equitable and inclusive 
learning community, allowing all students to fully 
participate regardless of ethnicity, gender, and personal 
identity. 

Mr. Cassels encourages students to engage in the 
learning process by providing an open forum (raising 
hands) and by directing questions at individual 
students based upon their opinions.  (“JG, how to 
you think this will affect your influence on the election 
as a Hispanic female?” or “So ZB, do you think your 
community would find the Electoral College to be a 
good thing or a bad thing? Why?”) 

Next step: Once again, instructional activities that 
encourage students to explore and share personal 
experiences and cultures will instill a greater sense of 
both personal identity and community in the 
classroom.  

 

 

 



                      

 

Notes on Focus Student AJ was only able to participate in the class activity 
and lesson for a short period of time. She 
complained that the boy seated next to her was 
sweaty. Moments later, she asked to go to the 
restroom.  When she returned, she picked up the 
doorstop near the entrance and threw it at a student 
seated nearest to the door. The TA escorted her from 
the room where she remained for the rest of the 
period.  

 

 

Additional Notes As for AJ, it is clear that we need to consider a plan 
of intervention.  Mr. Cassels certainly is not the only 
teacher to have raised concerns about the recent 
increase in negative behaviors in the last two weeks.  
The school’s administrators have determined at this 
time that it is necessary to schedule a parent-teacher 
conference, at which time possible strategies can be 
discussed. 

 



After the Observation, meet with your SP to debrief. Review and discuss their observation notes, and
then complete the following reflection.

evldence compare wrth my expecteo ou surprrseo me a
lesson?

The adjustments I made to the token reinforcement plan have definitely helped me reduce work on my part. I

spend far less class time taking care of tickets and rewards, and have considerably more time each class period
to instruct. lnsofar as how successful it has been in modifying student behaviors, I have experienced mixed
results-particularly when considering the impact it has had on my focus student. There have been days that I

believe the token reward has motivated her to modify her behavior, but there are days it has not-as evidenced
by the day of my observation. As for other students in my class, I feel as though there has been a slow
improvement in terms of reducing challenging behaviors and shaping of a more successful learning culture in
our class.

was my proposed action on the Action Plan observable during my

Since first implementing the token reward system in his classroom, I have noticed some improvements in
student behaviors. And based on the recommendations of my assistant principal and my observation of my
colleague (Ms. Bables) I have made modifications to that strategy that have helped me improve upon it. One
specific strategy modification that has helped to increase the desired behavior of following class procedures was
that I phased out verbal reminders for students to get their binders and take their seats at the beginning of each
class. lnstead, I simply rewarded each student with a ticket for having done so after the fact. Soon, I began to
observe students taking those steps more routinely without the need for constant prompts on my part. My
assistant principal suggested that idea, as well as the recommendation that once students had fully succeeded
in employing it as a routine "habit" without prompts, I should praise them for it, and then notify them that I would
then begin rewarding them for introducing another daily procedure.

t "next steps" will I take as I continue to learn
for all learners and the use of data in planning and instruction?

. I will continue to explore and develop more effective diversification strategies, both for group
assignments and for individual strategies for reading and writing.

. I will explore more ways to instill student "buy in" of class routines and expectations.

. I will frequently assess and evaluate the success of the token reinforcement strategy in my
class and will work to improve it effectiveness both in reducing challenging behaviors and
reinforcing routines in the classroom.

. I will work to streamline lessons to better transition between activities, reducing down time and
improving the learning experience for students who finish assignments early.

Date:November 8, 2016 Date: Nov€mber 8, 2016
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REFLECTION AND EVIDENCE - INQUIRY I 

After re-rating yourself on the Continuum of Practice, select two indicators from either CSTP 2 or Diversity that 
best demonstrate your progress throughout the Inquiry. List the CSTP indicator in the first column. In the middle 
column, identify the best piece of evidence that illustrates this growth. In the column to the right, describe your 
evidence of growth. Attach your evidence to this document and keep for your portfolio.  

CSTP Indicator: Select one: Describe: 

2.1 Promoting social 
development and 
responsibility within a 
caring community 
where each student is 
treated fairly and 
respectfully 

❑ Student work samples 
❑ Focus Student perspective 
❑ Assessment data 
❑ Lesson Plans 
❑ SP or MT Lesson 

Observation Cycle 
❑ Student survey results 
❑ Student reflections 
❑ Photos 
❑ Video 
❑ Other: (Class 

Expectations poster) 

Initially, I rated myself as “Emerging” in this 
category.  I now rate myself as “Applying”. 
 
I spend the first day of class each semester with my 
students modeling class routines and outlining 
expectations.   
 
I ask the students to explain the difference between 
rules and expectations, and why the latter covers so 
much more in terms of behaviors than rules possibly 
can. On the board, I provide a framework of five 
simple expectations (affirmations). I then ask the 
class to describe what they should look like when 
put into practice. When we all agree on a common 
description of each expectation, it is printed, 
distributed to each student (in their binders) and is 
displayed on the wall as our Class Expectations.  
These serve throughout the semester as a reminder 
of the DOs we expect of each other rather than the 
DON’Ts we hope to avoid.  
 
For supporting evidence, I conducted a student 
survey on which each of the candidate indicators 
was listed and students were asked to evaluate my 
performance  on a scale of 0 to 10, the latter being 
the highest.  When I averaged the ratings of my for 
each indicator from the 29 anonymous student 
surveys that were submitted, I found that students 
rated my performance a 7.8. Students were 
encouraged to include additional thoughts or 
suggestions to their ratings.  One student wrote, “He 
keep (sic) It Clean and when you walk in his 
classroom there’s strckture (sic) and work Being 
Done.” 
 
For future development, I intend to encorporate 
lessons that teach my students conflict resolution 
strategies.  As a high school Social Studies 
instructor, it only makes sense that such strategies 
should dovetail with the curriculum being taught in 
the classroom. These strategies only serve to help 
them develop a better sense of community, a more 
mature idea of citizenship, and a greater sense of 
personal responsibility to themselves and to those 
around them. 
 
In addition, I plan to heed the advice of My Support 
Provider and try using new strategies and methods 
of diversifying lessons in a way that ensures all 
individuals play an active role in learning activities.  

X

X



 

 

 

CSTP Indicator: Select one: Describe: 

2.6 Employing 
classroom routines, 
procedures, norms, 
and supports for 
positive behavior to 
ensure a climate in 
which all students can 
learn 

❑ Student work samples 
❑ Focus Student perspective 
❑ Assessment data 
❑ Lesson Plans 
❑ SP or MT Lesson 

Observation Cycle 
❑ Student survey results 
❑ Student reflections 
❑ Photos 
❑ Video 
❑ Other: (please describe) 

Initially, I rated myself as “Emerging” in this 
category.  I now rate myself as “Applying”. 
 
Prior to the beginning of this semester, I worked to 
develop strategies that were time-efficient and 
supported student responsibility and learning.  I 
utilized a binder system in which students store 
daily assignments, tests and notes in a class box.  
Students know to enter the classroom, take their 
binder, and take their seat.   
 
In the time since, I have re-approached or instated 
new components in this area. In addition to the 
binder/box routine, I have added new procedures in 
my classes.  
• Bell activities have been instated to help reduce 

late arrivals to class.  
• Lesson objectives and standards are written on 

the whiteboard and previewed at the beginning of 
each lesson to help facilitate student learning and 
expectations. 
• A constantly evolving token reinforcement system 

has been implemented to both help reduce 
negative behaviors and reinforce desired 
behaviors, but to focus on specific challenging 
behaviors observed in a classroom in a given 
period of time.  

 
For supporting evidence, I chose to conduct a 
student survey listing each of the candidate 
indicators for which my students would rate my 
instruction on a scale of 0 to 10, the latter being the 
highest.  I then averaged the ratings of my ratings 
for each indicator from the 29 anonymous student 
surveys that were submitted. Based on those 
surveys, students ranked me an average of 7.6. 
The majority of students indicated that they believed 
I had made progress over the course of the 
semester. 
 
In order to further develop in this category, I plan to 
explore and to employ new daily routines, procures 
and norms that increase “Student Buy-In” and self-
awareness.  I intend to create a classroom 
environment in which my students become more 
invested in their curricular assignments, and 
develop more responsibility and awareness of their 
work habits and utilize more self-regulation of their 
behaviors as well.  

 
Candidate Name: Brian Cassels SP or MT Name: George Woods 

 
Candidate Signature: 

 
SP or MT Signature: 

Date: 11/27/2016 Date: 11/28/2016 
 

X

X



Brian Cassels 
 November 27, 2016

Inquiry II Reflection Evidence 
2.1 Promoting social development and responsibility within a caring 
community where each student is treated fairly and respectfully 

2.1a - Observation 

2.1b - Student Survey Feedback Average 

2.1c - Student Survey Feedback (Individual Comment) 
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2.6 Employing classroom routines, procedures, norms, and supports 
for positive behavior to ensure a climate in which all students can 
learn 

2.6a - Classroom Expectations Poster 

2.6b -Observation 

CLASS	EXPECTATIONS	-	312	

1. 	I	RESPECT	MYSELF	
I	come	presentable.	I	speak	like	an	adult,	not	someone	
pretending	to	be	one.	I	work	hard	to	do	my	work	right	
and	turn	it	in	on	time.		I	refuse	to	whine	and	complain.		I	
speak	up	for	myself.		

2. 	I	RESPECT	MY	PEERS	
I	live	by	the	Golden	Rule.		I	treat	people	the	way	I	expect	
to	be	treated,	and	I	talk	to	them	respectfully.		I	respect	
the	personal	space	of	others.	I	leave	other	people’s	
things	alone.		

3. 	I	RESPECT	FACULTY	and	STAFF	
I	listen.	I	follow	directions	the	first	time.	I	avoid	the	
teacher’s	&	assistant’s	desks	and	personal	belongings.	I	
talk	respectfully	to	them,	and	when	I	disagree,	I	state	my	
case	in	a	respectful	way.	

4. 	I	RESPECT	MY	LEARNING	ENVIRONMENT	
I	understand	that	people	learn	best	in	a	positive	and	
safe	classroom.		I	avoid	tagging	and	harming	things	I	
didn’t	buy.	This	is	a	place	for	people	to	cooperate	and	
learn,	not	a	territory.			

5. 	I	AM	A	HELPFUL	AND	POSITIVE	FORCE	
I	work	hard	every	day	to	leave	this	place	a	better	one	
than	it	was	when	I	showed	up.		



Brian Cassels 
 November 27, 2016

2.6c - Student Survey Feedback Average 


