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CSTP 4: Planning Instruction and Designing Learning Experiences for All Students 
 
Read through the indicators for CSTP 4. Highlight the areas on the continuum that currently describe your teaching practice. You will 
return to this document at the end of your inquiry to assess your growth over time and provide evidence of that growth. 
 
 
 Emerging Exploring Applying Integrating Innovating 
4.1 
Using knowledge of 
students’ academic 
readiness, language 
proficiency, cultural 
background, and 
individual 
development to plan 
instruction. 

 

 
Plans daily lessons 
using available 
curriculum and 
information from 
district and state 
required 
assessments. 
 
 
 
 
 
 
 
 
 
Is aware of the 
impact of bias on 
learning. 

 
Plans single lessons 
or sequence of 
lessons using 
additional 
assessment 
information on 
student academic 
readiness, 
language, cultural 
background, and 
individual 
development. 
 
 
 
 
Becomes aware of 
potential areas of 
bias and seeks to 
learn about culturally 
responsive 
pedagogy. 
 
 

 
Plans differentiated 
instruction based on 
knowledge of 
students’ academic 
readiness, academic 
language, diverse 
cultural 
backgrounds, and 
individual cognitive, 
social, emotional, 
and physical 
development to 
meet their individual 
needs. 
 
 
Examines potential 
sources of bias and 
stereotyping when 
planning lessons. 
Uses culturally 
responsive 
pedagogy in 
planning. 
 

 
Plans differentiated 
instruction based on 
broad knowledge of 
students. Matches 
resources and 
specific strategies to 
students’ diverse 
learning needs and 
cultural 
backgrounds. 
 
 
 
 
 
 
Planning addresses 
bias, stereotyping, 
and assumptions 
about cultures and 
members of 
cultures. 

 
Plans differentiated 
instruction that 
provides systematic 
opportunities for 
supporting and 
extending student 
learning based on 
comprehensive 
information on 
students. 
 
 
 
 
 
 
Engages students in 
the analysis of bias, 
stereotyping, and 
assumptions. 

 
 
 
  

Evidence: 
Initial: April 20, 2015
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 Emerging Exploring Applying Integrating Innovating 
4.2 
Establishing and 
articulating goals for 
student learning 
 

 
 

Establishes 
measurable and 
obtainable learning 
goals for single 
lessons to students 
based on content 
standards and 
available curriculum 
guidelines.  

Establishes and 
shares  measurable 
and obtainable 
learning goals for 
skill development 
with students in 
single lessons and 
sequence of lessons 
based on standards 
and curriculum.    

Establishes and 
communicates clear, 
measurable and 
obtainable learning 
goals to students 
that are accessible, 
challenging, and 
differentiated to 
address students’ 
diverse learning 
needs including 
IFSP/IEP goals. 

 

 

 

Establishes and 
articulates 
comprehensive 
measurable and 
obtainable short- 
and long-term 
learning goals for 
students. Plans for 
students to articulate 
and monitor learning 
goals. 

Establishes and 
articulates 
measurable and 
obtainable learning 
goals that are 
communicated 
clearly, referred to 
frequently, and 
utilized by students 
to monitor and 
advance their 
learning. 

 

 
 
 
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
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 Emerging Exploring Applying Integrating Innovating 
4.3 
Developing and 
sequencing long- 
term and short- term 
instructional plans to 
support student 
learning 
 

 
 

 
Uses available 
curriculum 
guidelines for daily, 
short- and long-term 
plans.  
 
Uses IFSP/IEP 
goals and objectives 
to develop short and 
long-term plans 
within the 
designated least 
restrictive 
environment. 

 
Begins to plan 
curriculum units that 
include a series of 
connected lessons 
and are linked to 
long-term planning 
to support student 
learning. 
 
Planning considers 
the service delivery 
model within the 
designated least 
restrictive 
environment as 
noted on the 
IFSP/IEP. 
 
 

Establishes short- 
and long-term 
curriculum plans for 
subject 
matter concepts and 
essential related 
academic language 
and formats that 
support student 
learning, mastery 
and generalization. 
 
Planning 
incorporates the 
service delivery 
model to determine 
appropriate 
instruction and 
support within the 
least restrictive 
environment. 

Refines sequence of 
long-term plans to 
reflect integration of 
curriculum 
guidelines, 
frameworks, and 
content standards 
with assessed 
instructional needs 
to ensure student 
learning, mastery 
and generalization. 
 
Planning involves 
analysis and on-
going adjustments to 
short and long-term 
plans for services 
within the least 
restrictive 
environment. 

Utilizes extensive 
knowledge of the 
curriculum,  
content standards, 
and assessed 
learning needs to 
design cohesive and 
comprehensive 
long- and short-term 
instructional plans 
that ensure high 
levels of learning, 
mastery and 
generalization. 
 
Planning includes 
analysis of the 
effectiveness of the 
least restrictive 
environment for 
individual students’ 
needs in all areas. 

 
 
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
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 Emerging Exploring Applying Integrating Innovating 
4.4 
Planning instruction 
that incorporates 
appropriate 
strategies to meet 
the learning needs 
of all students 

 

 
Plans instruction 
that incorporates 
strategies suggested 
by curriculum 
guidelines. 
 
Is aware of student 
content, learning, 
and language needs 
through data 
provided by the site 
and district. 
 
Adheres to 
strategies and 
services outlined in 
student’s IFSP/IEPs 
to ensure access to 
a functional 
communication 
system. 

 
Selects strategies 
for single lessons or 
sequence of lessons 
that respond to 
students’ diverse 
learning needs. 
 
Seeks to learn about 
students’ diverse 
learning and 
language needs 
beyond basic data. 
 
Explores additional 
strategies and 
services to ensure 
access to a 
functional 
communication 
system. 

 
Incorporates 
differentiated 
instructional 
strategies into 
ongoing planning 
that addresses 
culturally responsive 
pedagogy, students’ 
diverse language, 
and learning needs 
and styles. 
 
 
Uses assessments 
of students’ learning 
and language needs 
to inform planning 
differentiated 
instruction 
 
Utilizes effective 
strategies and 
services to ensure 
access to a 
functional 
communication 
system. 
 
 
 
 
 
 

 
Plans instruction 
using a wide range 
of strategies to 
address learning 
styles and meet 
students’ assessed 
language and 
learning needs. 
Provides appropriate 
support and 
challenge for 
students. 
 
Integrates results 
from a broad range 
of assessments into 
planning to meet 
students’ diverse 
learning and 
language needs. 
 
Analyzes the 
effectiveness of 
strategies and 
services to ensure 
access to a 
functional 
communication 
system. 

 
Plans instruction 
incorporating a 
repertoire of 
strategies to 
specifically meet 
students’ diverse 
language and 
learning needs and 
styles to advance 
learning for all. 
 
Facilitates 
opportunities for 
students to reflect 
on their learning and 
the impact of 
instructional 
strategies to meet 
their learning and 
language needs. 
 
Utilizes extensive 
knowledge of 
effective strategies 
and services for 
individual student’s 
IFSP/IEP. 

 
 
 

Evidence: 
Initial: April 20, 2015
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 Emerging Exploring Applying Integrating Innovating 
4.5 
Adapting 
instructional plans 
and curricular 
materials to meet 
the assessed 
learning needs of all 
students 

 

Implements lessons 
and uses materials 
from curriculum 
provided. 

Begins to adapt 
plans and materials 
in single lessons or 
sequence of 
lessons to address 
students’ learning 
needs.    

Makes adjustments  
and adaptations to 
differentiate instructional 
plans. Uses culturally 
responsive pedagogy  
and additional 
materials to support 
students’ diverse 
learning needs. 

Makes ongoing 
adjustments to 
instructional 
plans and uses 
a variety of 
materials as the 
instructional need 
arises to support 
student learning. 

  
Anticipates and 
plans for a wide 
range of 
adaptations to 
lessons based on 
in depth analysis of 
individual student 
needs. 
 
Engages with 
students to identify 
types of 
adjustments in 
instruction that best 
meet their learning 
needs.  
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
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CSTP 5: Assessing Students for Learning 
 
 Emerging Exploring Applying Integrating Innovating 
5.1 
Applying knowledge 
of the purposes, 
characteristics, and 
uses of different 
types of 
assessments 

 

Is aware of the 
purposes and 
characteristics and 
possible biases of 
formative and 
summative 
assessments.  
 
Is aware of 
accommodations 
and modifications for 
state and local 
assessments as 
outlined in individual 
students’ IEP. 

 
Explores the use of 
different types of 
pre-assessment, 
formative and 
summative 
assessments. 
 
Begins to identify 
specific 
characteristics of 
assessments that 
yield different types 
of information about 
student 
preparedness, 
progress, proficiency 
and minimizes bias. 
 
Begins to identify 
specific purposes 
and uses of 
accommodations 
and modifications for 
state and local 
assessments. 

 
Decides on the 
purpose for 
assessment and 
skills to be assessed 
to select 
appropriately 
matched pre-, 
formative, and 
summative 
assessments. 
 
Selects 
assessments based 
on a clear 
understanding of the 
purposes and 
characteristics of 
assessments to 
support student 
learning. 
 
Selects appropriate 
and legal 
accommodations 
and modifications for 
state and local 
assessments. 

 
Develops and 
adapts the range of 
appropriate 
assessments to 
address questions 
about students’ 
learning needs and 
progress. 
 
Integrates a variety 
of characteristics 
into assessments to 
allow students with a 
range of learning 
needs to 
demonstrate what 
they know without 
bias. 
 
Uses and adapts 
accommodations 
and modifications for 
state and local 
assessments based 
on individual 
students’ learning 
and accessibility 
needs. 

 
Demonstrates 
purposeful use of a 
wide range of 
assessments to 
support 
differentiated 
student learning 
needs and reflect 
progress. 
 
Draws flexibly from 
a repertoire of 
appropriate and 
non-biased 
assessment options 
and 
characteristics to 
maximize student 
demonstration of 
knowledge. 
 
Demonstrates 
purposeful use of a 
wide range of 
accommodations 
and modifications for 
local assessments 
systematically and 
flexibly. 
 
 

 

Evidence: 
Initial: April 20, 2015
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 Emerging Exploring Applying Integrating Innovating 
5.2 
Collecting and 
analyzing 
assessment data 
from a variety of 
sources to inform 
instruction 

 

 
Uses data from 
required 
assessments to 
assess student 
learning. 
 
Follows required 
processes for data 
analysis and draws 
conclusions about 
student learning. 

 
Explores collecting 
additional data using 
supplemental 
assessments. 
 
Makes adjustments 
in planning for single 
lessons or sequence 
of lessons based on 
analysis of 
assessment data. 

 
Collects a variety of 
formal and informal 
assessment data on 
student learning. 
 
Uses analysis of a 
variety of data to 
inform planning and 
differentiation of 
instruction. 

 
Designs and 
integrates an 
assessment plan 
that provides formal 
and informal 
assessment data on 
student learning. 
 
Uses data analysis 
of a broad range of 
assessments to 
provide 
comprehensive 
information to guide 
planning and 
differentiation of 
instruction. 
 
 
 
 

 
Infuses 
assessments 
strategically and 
systematically 
throughout 
instruction to collect 
ongoing assessment 
data appropriate for 
the range of learning 
needs. 
 
Uses results of 
ongoing data 
analysis to plan and 
differentiate 
instruction for 
maximum academic 
success. 

 
 
 
 
 
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
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 Emerging Exploring Applying Integrating Innovating 
5.3 
Reviewing data, 
both individually and 
with colleagues, to 
monitor student 
learning 

 

 
Reviews and 
monitors available 
assessment data as 
required by site and 
district processes. 
 
Recognizes that 
IFSP/IEP goals are 
based on data and 
developed with 
colleagues in all 
areas of need; 
services are 
provided within the 
designated Least 
Restrictive 
Environment. 

 
Reviews and 
monitors additional 
assessment data 
individually and with 
colleagues and 
identifies learning 
needs of individual 
students. 
 
Expands knowledge 
that IFSP/IEP goals 
are developed using 
data from past 
progress and are 
linked to services 
within the Least 
Restrictive 
Environment. 

 
Reviews and 
monitors a variety of 
data on student 
learning individually 
and with colleagues 
to identify trends 
and patterns among 
groups of students. 
 
Systematically 
reviews data 
individually and with 
colleagues that 
allows for evidence 
of Educational 
Benefit. 

 
Reviews and 
monitors a broad 
range of data 
individually and with 
colleagues to 
analyze student 
thinking and identify 
underlying causes 
for trends. 
 
Adjusts instruction, 
goals, or services 
based on data 
reviewed individually 
or with colleagues to 
ensure Educational 
Benefit. 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Facilitates 
collaborative work 
and fosters 
colleagues ability to 
identify and address 
underlying causes 
for achievement 
patterns and trends. 
 
Systematically 
reviews data 
individually or with 
colleagues to offer 
evidence of change 
to ensure 
Educational Benefit 
within the Least 
Restrictive 
Environment. 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

Evidence: 
Initial: April 20, 2015
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 Emerging Exploring Applying Integrating Innovating 
5.4 
Using assessment 
data to establish 
learning goals and 
to plan, differentiate, 
and modify 
instruction 

 

 
Uses data from 
assessments 
provided by site and 
district to set 
learning goals for 
the class. 

 
 
 
 
 
Plans instruction 
using available 
curriculum 
guidelines. 

 
Uses data from 
available 
assessments to 
establish content 
based learning goals 
for class and 
individual students 
in single lessons or 
sequence of 
lessons. 
 
Plans adjustments in 
instruction to 
address learning 
needs of individual 
students. 

 
Uses a variety of 
assessment data to 
set student learning 
goals for content 
and academic 
language. 
 
 
 
 
 
Plans differentiated 
lessons and 
modifications to 
instruction to meet 
students’ diverse 
learning needs. 

 
Uses a broad range 
of data to set 
learning goals for 
content and 
academic language 
that are integrated 
across content 
standards for 
individuals and 
groups. 
 
Plans differentiated 
instruction targeted 
to meet individual 
and group learning 
needs  
 
Modifies lessons 
during instruction 
based on informal 
assessments. 
 
 
 

 
Reflects on data 
continuously to 
make ongoing 
refinements to 
learning goals for 
content and 
academic language 
for the full range of 
students. 
 
 
Uses data 
systematically to 
refine planning and 
differentiate 
instruction  
 
Makes ongoing 
adjustments to 
match the evolving 
learning needs of 
individuals and 
groups. 
 
 

 
 
 
 
 
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
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 Emerging Exploring Applying Integrating Innovating 
5.5 
Involving all 
students in self-
assessment, goal 
setting, and 
monitoring progress 

 

 
Informs students 
about lesson 
objectives, 
outcomes, and 
summative 
assessment results. 
Recognizes the 
need for individual 
learning goals. 
 
 
Monitors progress 
using available tools 
for recording. 

 
Begins to encourage 
students to establish 
learning goals 
through single 
lessons or sequence 
of lessons that 
include goal-setting 
exercises. 
 
 
 
Provides students 
with opportunities in 
single lessons or 
sequence of lessons 
to monitor their own 
progress toward 
class or individual 
goals. 
 
 
 
 
 

 
Models and 
scaffolds student 
self-assessment and 
goal setting 
processes for 
learning content and 
academic language 
development. 
 
 
 
Guides students to 
monitor and reflect 
on progress on a 
regular basis. 

 
Implements 
structures for 
students to self-
assess and set 
learning goals 
related to content, 
academic language 
and individual skills. 
 
 
 
Integrates student 
self- assessment, 
goal setting, and 
monitoring progress 
across the 
curriculum. 

 
Provides systematic 
opportunities for 
student self-
assessment, goal 
setting, and 
monitoring progress. 
 
 
 
 
 
Develops students’ 
meta-cognitive skills 
for analyzing 
progress and 
refining goals 
towards high levels 
of academic 
achievement. 

 
 
 
 
 
 
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
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 Emerging Exploring Applying Integrating Innovating 
5.6 
Using available 
technologies to 
assist in 
assessment, 
analysis, and 
communication of 
student learning 

 

 
Uses available 
technology to record 
assessments, 
determine 
proficiency levels, 
and make required 
communications 
about student 
learning. 

 
Explores use of 
additional 
technologies to 
implement individual 
assessments, record 
results, and 
communicate with 
administration, 
colleagues, and 
families about 
student learning. 

 
Uses technology to 
design and 
implement 
assessments, record 
and analyze results, 
and communicate 
about student 
learning with 
administration, 
colleagues, families, 
and students. 
Ensures that 
communications are 
received by those 
who lack access to 
technology. 
 
 
 
 
 
 
 
 
 

 
Integrates a variety 
of technologies into 
the development, 
implementation, 
analysis of 
assessments, and 
communication 
of student learning 
to all audiences. 

 
Uses a wide range 
of technologies to 
design, implement, 
and analyze 
assessments and 
provides for in-depth 
and ongoing 
communication 
regarding student 
learning for all 
audiences. 

 
 
 
 
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
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 Emerging Exploring Applying Integrating Innovating 
5.7 
Using assessment 
information to share 
timely and 
comprehensible 
feedback with 
students and their 
families 

 

 
Provides students 
with feedback 
through assessed 
work and required 
summative 
assessments. 
 
 
 
 
 
 
 
Notifies families of 
student 
proficiencies, 
challenges, and 
behavior issues 
through school-
mandated 
procedures. 

 
Provides students 
with additional 
feedback based on 
formative 
assessments from 
single lessons or 
sequence of 
lessons. Seeks to 
provide feedback in 
ways that students 
understand. 
 
 
Communicates with 
families about 
student progress, 
strengths, and 
needs at reporting 
periods. Contacts 
families as needs 
arise regarding 
struggling students 
or behavior issues. 

 
Provides students 
with clear and timely 
information about 
strengths, needs, 
and strategies for 
improving academic 
achievement. 
 
 
 
 
 
 
Provides 
opportunities for 
comprehensible and 
timely two-way 
communications 
with families to 
share student 
assessments, 
progress, raise 
issues and/or 
concerns, and guide 
family support. 
 
 
 
 
 

 
Integrates the 
ongoing sharing of 
comprehensible 
feedback to students 
from formal and 
informal 
assessments in 
ways that support 
increased learning. 
 
 
 
 
Communicates 
regularly with 
families to share a 
range of 
assessment 
information that 
is comprehensible 
and responsive to 
individual student 
and family needs. 

 
Facilitates students’ 
leadership in 
seeking and using 
ongoing 
comprehensible 
feedback to 
accelerate their 
learning. 
 
 
 
 
 
Engages families in 
a variety of ongoing 
comprehensible 
communications 
about individual 
student progress 
and ways to provide 
and monitor support. 

 

Evidence: 
Initial: April 20, 2015
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CSTP 4: Planning Instruction and Designing Learning Experiences for All Students 
 
Read through the indicators for CSTP 4. Highlight the areas on the continuum that currently describe your teaching practice. You will 
return to this document at the end of your inquiry to assess your growth over time and provide evidence of that growth. 
 
 
 Emerging Exploring Applying Integrating Innovating 
4.1 
Using knowledge of 
students’ academic 
readiness, language 
proficiency, cultural 
background, and 
individual 
development to plan 
instruction. 

 

 
Plans daily lessons 
using available 
curriculum and 
information from 
district and state 
required 
assessments. 
 
 
 
 
 
 
 
 
 
Is aware of the 
impact of bias on 
learning. 

 
Plans single lessons 
or sequence of 
lessons using 
additional 
assessment 
information on 
student academic 
readiness, 
language, cultural 
background, and 
individual 
development. 
 
 
 
 
Becomes aware of 
potential areas of 
bias and seeks to 
learn about culturally 
responsive 
pedagogy. 
 
 

 
Plans differentiated 
instruction based on 
knowledge of 
students’ academic 
readiness, academic 
language, diverse 
cultural 
backgrounds, and 
individual cognitive, 
social, emotional, 
and physical 
development to 
meet their individual 
needs. 
 
 
Examines potential 
sources of bias and 
stereotyping when 
planning lessons. 
Uses culturally 
responsive 
pedagogy in 
planning. 
 

 
Plans differentiated 
instruction based on 
broad knowledge of 
students. Matches 
resources and 
specific strategies to 
students’ diverse 
learning needs and 
cultural 
backgrounds. 
 
 
 
 
 
 
Planning addresses 
bias, stereotyping, 
and assumptions 
about cultures and 
members of 
cultures. 

 
Plans differentiated 
instruction that 
provides systematic 
opportunities for 
supporting and 
extending student 
learning based on 
comprehensive 
information on 
students. 
 
 
 
 
 
 
Engages students in 
the analysis of bias, 
stereotyping, and 
assumptions. 

 
 
 
  

Evidence: 

Initial: April 20, 2015
Final: June 10, 2015 
-
Although I feel as 
though lesson 
differentiation is still 
an area of develop-
ment for me, I do feel
as though I practice
cultural sensitivity in 
my classroom, which
includes modifying 
lessons to address
that need. 
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 Emerging Exploring Applying Integrating Innovating 
4.2 
Establishing and 
articulating goals for 
student learning 
 

 
 

Establishes 
measurable and 
obtainable learning 
goals for single 
lessons to students 
based on content 
standards and 
available curriculum 
guidelines.  

Establishes and 
shares  measurable 
and obtainable 
learning goals for 
skill development 
with students in 
single lessons and 
sequence of lessons 
based on standards 
and curriculum.    

Establishes and 
communicates clear, 
measurable and 
obtainable learning 
goals to students 
that are accessible, 
challenging, and 
differentiated to 
address students’ 
diverse learning 
needs including 
IFSP/IEP goals. 

 

 

 

Establishes and 
articulates 
comprehensive 
measurable and 
obtainable short- 
and long-term 
learning goals for 
students. Plans for 
students to articulate 
and monitor learning 
goals. 

Establishes and 
articulates 
measurable and 
obtainable learning 
goals that are 
communicated 
clearly, referred to 
frequently, and 
utilized by students 
to monitor and 
advance their 
learning. 

 

 
 
 
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
Final: June 10, 2015
When establishing 
goals for my students,
I always consider their
present level of 
performance, the
impact of their 
disability, and their 
strengths and
needs.  I have been 
fortunate to receive
excellent constant
guidance from my 
supervisors in my
development in this 
area.
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 Emerging Exploring Applying Integrating Innovating 
4.3 
Developing and 
sequencing long- 
term and short- term 
instructional plans to 
support student 
learning 
 

 
 

 
Uses available 
curriculum 
guidelines for daily, 
short- and long-term 
plans.  
 
Uses IFSP/IEP 
goals and objectives 
to develop short and 
long-term plans 
within the 
designated least 
restrictive 
environment. 

 
Begins to plan 
curriculum units that 
include a series of 
connected lessons 
and are linked to 
long-term planning 
to support student 
learning. 
 
Planning considers 
the service delivery 
model within the 
designated least 
restrictive 
environment as 
noted on the 
IFSP/IEP. 
 
 

Establishes short- 
and long-term 
curriculum plans for 
subject 
matter concepts and 
essential related 
academic language 
and formats that 
support student 
learning, mastery 
and generalization. 
 
Planning 
incorporates the 
service delivery 
model to determine 
appropriate 
instruction and 
support within the 
least restrictive 
environment. 

Refines sequence of 
long-term plans to 
reflect integration of 
curriculum 
guidelines, 
frameworks, and 
content standards 
with assessed 
instructional needs 
to ensure student 
learning, mastery 
and generalization. 
 
Planning involves 
analysis and on-
going adjustments to 
short and long-term 
plans for services 
within the least 
restrictive 
environment. 

Utilizes extensive 
knowledge of the 
curriculum,  
content standards, 
and assessed 
learning needs to 
design cohesive and 
comprehensive 
long- and short-term 
instructional plans 
that ensure high 
levels of learning, 
mastery and 
generalization. 
 
Planning includes 
analysis of the 
effectiveness of the 
least restrictive 
environment for 
individual students’ 
needs in all areas. 

 
 
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
Final: June 10, 2015 -
A good deal of the 
progress I have made 
in this area is due to
developing a familiarity
with the materials to 
which I have access
as well as the first-
hand experiences—
good and bad—of 
using them for 
instruction.  But as I 
grow in experience,
I become increasingly
comfortable in my
ability to develop 
more effective and 
appropriate
instruction.
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 Emerging Exploring Applying Integrating Innovating 
4.4 
Planning instruction 
that incorporates 
appropriate 
strategies to meet 
the learning needs 
of all students 

 

 
Plans instruction 
that incorporates 
strategies suggested 
by curriculum 
guidelines. 
 
Is aware of student 
content, learning, 
and language needs 
through data 
provided by the site 
and district. 
 
Adheres to 
strategies and 
services outlined in 
student’s IFSP/IEPs 
to ensure access to 
a functional 
communication 
system. 

 
Selects strategies 
for single lessons or 
sequence of lessons 
that respond to 
students’ diverse 
learning needs. 
 
Seeks to learn about 
students’ diverse 
learning and 
language needs 
beyond basic data. 
 
Explores additional 
strategies and 
services to ensure 
access to a 
functional 
communication 
system. 

 
Incorporates 
differentiated 
instructional 
strategies into 
ongoing planning 
that addresses 
culturally responsive 
pedagogy, students’ 
diverse language, 
and learning needs 
and styles. 
 
 
Uses assessments 
of students’ learning 
and language needs 
to inform planning 
differentiated 
instruction 
 
Utilizes effective 
strategies and 
services to ensure 
access to a 
functional 
communication 
system. 
 
 
 
 
 
 

 
Plans instruction 
using a wide range 
of strategies to 
address learning 
styles and meet 
students’ assessed 
language and 
learning needs. 
Provides appropriate 
support and 
challenge for 
students. 
 
Integrates results 
from a broad range 
of assessments into 
planning to meet 
students’ diverse 
learning and 
language needs. 
 
Analyzes the 
effectiveness of 
strategies and 
services to ensure 
access to a 
functional 
communication 
system. 

 
Plans instruction 
incorporating a 
repertoire of 
strategies to 
specifically meet 
students’ diverse 
language and 
learning needs and 
styles to advance 
learning for all. 
 
Facilitates 
opportunities for 
students to reflect 
on their learning and 
the impact of 
instructional 
strategies to meet 
their learning and 
language needs. 
 
Utilizes extensive 
knowledge of 
effective strategies 
and services for 
individual student’s 
IFSP/IEP. 

 
 
 

Evidence: 
Initial: April 20, 2015
Final: June 10, 2015 -
While I have made 
some progress in this
area, I still believe my
ability to effectively 
apply differentiation 
strategies is gradually
developing.  My best 
development has 
been in terms of 
individualizing 
assessments, but I 
still recognize a need 
for learning how to 
build differentiation 
strategies into my 
instructional 
strategies. 
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 Emerging Exploring Applying Integrating Innovating 
4.5 
Adapting 
instructional plans 
and curricular 
materials to meet 
the assessed 
learning needs of all 
students 

 

Implements lessons 
and uses materials 
from curriculum 
provided. 

Begins to adapt 
plans and materials 
in single lessons or 
sequence of 
lessons to address 
students’ learning 
needs.    

Makes adjustments  
and adaptations to 
differentiate instructional 
plans. Uses culturally 
responsive pedagogy  
and additional 
materials to support 
students’ diverse 
learning needs. 

Makes ongoing 
adjustments to 
instructional 
plans and uses 
a variety of 
materials as the 
instructional need 
arises to support 
student learning. 

  
Anticipates and 
plans for a wide 
range of 
adaptations to 
lessons based on 
in depth analysis of 
individual student 
needs. 
 
Engages with 
students to identify 
types of 
adjustments in 
instruction that best 
meet their learning 
needs.  
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
Final: June 10, 2015 -
I have not made as
much progress in this
area as I had hoped
to.  But I am
developing a keener
sense of cultural
awareness and I hope
to discover new 
strategies for adapting
lessons to address 
them more effectively.



The Continuum of Teaching Practice is not designed for use as a stand-alone observation or evaluation instrument. Developed in collaboration with the CCTC, CDE and New Teacher Center.    

 
CSTP 5: Assessing Students for Learning 
 
 Emerging Exploring Applying Integrating Innovating 
5.1 
Applying knowledge 
of the purposes, 
characteristics, and 
uses of different 
types of 
assessments 

 

Is aware of the 
purposes and 
characteristics and 
possible biases of 
formative and 
summative 
assessments.  
 
Is aware of 
accommodations 
and modifications for 
state and local 
assessments as 
outlined in individual 
students’ IEP. 

 
Explores the use of 
different types of 
pre-assessment, 
formative and 
summative 
assessments. 
 
Begins to identify 
specific 
characteristics of 
assessments that 
yield different types 
of information about 
student 
preparedness, 
progress, proficiency 
and minimizes bias. 
 
Begins to identify 
specific purposes 
and uses of 
accommodations 
and modifications for 
state and local 
assessments. 

 
Decides on the 
purpose for 
assessment and 
skills to be assessed 
to select 
appropriately 
matched pre-, 
formative, and 
summative 
assessments. 
 
Selects 
assessments based 
on a clear 
understanding of the 
purposes and 
characteristics of 
assessments to 
support student 
learning. 
 
Selects appropriate 
and legal 
accommodations 
and modifications for 
state and local 
assessments. 

 
Develops and 
adapts the range of 
appropriate 
assessments to 
address questions 
about students’ 
learning needs and 
progress. 
 
Integrates a variety 
of characteristics 
into assessments to 
allow students with a 
range of learning 
needs to 
demonstrate what 
they know without 
bias. 
 
Uses and adapts 
accommodations 
and modifications for 
state and local 
assessments based 
on individual 
students’ learning 
and accessibility 
needs. 

 
Demonstrates 
purposeful use of a 
wide range of 
assessments to 
support 
differentiated 
student learning 
needs and reflect 
progress. 
 
Draws flexibly from 
a repertoire of 
appropriate and 
non-biased 
assessment options 
and 
characteristics to 
maximize student 
demonstration of 
knowledge. 
 
Demonstrates 
purposeful use of a 
wide range of 
accommodations 
and modifications for 
local assessments 
systematically and 
flexibly. 
 
 

 

Evidence: 
Initial: April 20, 2015
Final: June 10, 2015 -
While I have always
used students’ IEP
test scores to help
gauge development,
I am only now learning 
how to more
effectively use 
formative assessment
strategies in the
classroom. In addition,
my focus student’s 
sample demonstrates
the development I am 
making in this area. 
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 Emerging Exploring Applying Integrating Innovating 
5.2 
Collecting and 
analyzing 
assessment data 
from a variety of 
sources to inform 
instruction 

 

 
Uses data from 
required 
assessments to 
assess student 
learning. 
 
Follows required 
processes for data 
analysis and draws 
conclusions about 
student learning. 

 
Explores collecting 
additional data using 
supplemental 
assessments. 
 
Makes adjustments 
in planning for single 
lessons or sequence 
of lessons based on 
analysis of 
assessment data. 

 
Collects a variety of 
formal and informal 
assessment data on 
student learning. 
 
Uses analysis of a 
variety of data to 
inform planning and 
differentiation of 
instruction. 

 
Designs and 
integrates an 
assessment plan 
that provides formal 
and informal 
assessment data on 
student learning. 
 
Uses data analysis 
of a broad range of 
assessments to 
provide 
comprehensive 
information to guide 
planning and 
differentiation of 
instruction. 
 
 
 
 

 
Infuses 
assessments 
strategically and 
systematically 
throughout 
instruction to collect 
ongoing assessment 
data appropriate for 
the range of learning 
needs. 
 
Uses results of 
ongoing data 
analysis to plan and 
differentiate 
instruction for 
maximum academic 
success. 

 
 
 
 
 
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
Final: June 10, 2015 -
Understanding that 
there are many ways 
to differentiate 
learning has been an 
eye-opener for me, 
and has helped me to 
begin making 
progress in this area.  
However, I 
acknowledge that 
there is still 
considerable room for 
development, which I 
hope to address in 
coming coursework.
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 Emerging Exploring Applying Integrating Innovating 
5.3 
Reviewing data, 
both individually and 
with colleagues, to 
monitor student 
learning 

 

 
Reviews and 
monitors available 
assessment data as 
required by site and 
district processes. 
 
Recognizes that 
IFSP/IEP goals are 
based on data and 
developed with 
colleagues in all 
areas of need; 
services are 
provided within the 
designated Least 
Restrictive 
Environment. 

 
Reviews and 
monitors additional 
assessment data 
individually and with 
colleagues and 
identifies learning 
needs of individual 
students. 
 
Expands knowledge 
that IFSP/IEP goals 
are developed using 
data from past 
progress and are 
linked to services 
within the Least 
Restrictive 
Environment. 

 
Reviews and 
monitors a variety of 
data on student 
learning individually 
and with colleagues 
to identify trends 
and patterns among 
groups of students. 
 
Systematically 
reviews data 
individually and with 
colleagues that 
allows for evidence 
of Educational 
Benefit. 

 
Reviews and 
monitors a broad 
range of data 
individually and with 
colleagues to 
analyze student 
thinking and identify 
underlying causes 
for trends. 
 
Adjusts instruction, 
goals, or services 
based on data 
reviewed individually 
or with colleagues to 
ensure Educational 
Benefit. 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Facilitates 
collaborative work 
and fosters 
colleagues ability to 
identify and address 
underlying causes 
for achievement 
patterns and trends. 
 
Systematically 
reviews data 
individually or with 
colleagues to offer 
evidence of change 
to ensure 
Educational Benefit 
within the Least 
Restrictive 
Environment. 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

Evidence: 
Initial: April 20, 2015
Final: June 10, 2015 -
Working with my 
support provider and 
observing my 
colleagues has 
helped me make 
needed progress in 
the area of analysis of 
student thinking.  But 
I am only beginning to 
understand and learn 
how to use data to 
make the necessary 
changes to my 
instruction.
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 Emerging Exploring Applying Integrating Innovating 
5.4 
Using assessment 
data to establish 
learning goals and 
to plan, differentiate, 
and modify 
instruction 

 

 
Uses data from 
assessments 
provided by site and 
district to set 
learning goals for 
the class. 

 
 
 
 
 
Plans instruction 
using available 
curriculum 
guidelines. 

 
Uses data from 
available 
assessments to 
establish content 
based learning goals 
for class and 
individual students 
in single lessons or 
sequence of 
lessons. 
 
Plans adjustments in 
instruction to 
address learning 
needs of individual 
students. 

 
Uses a variety of 
assessment data to 
set student learning 
goals for content 
and academic 
language. 
 
 
 
 
 
Plans differentiated 
lessons and 
modifications to 
instruction to meet 
students’ diverse 
learning needs. 

 
Uses a broad range 
of data to set 
learning goals for 
content and 
academic language 
that are integrated 
across content 
standards for 
individuals and 
groups. 
 
Plans differentiated 
instruction targeted 
to meet individual 
and group learning 
needs  
 
Modifies lessons 
during instruction 
based on informal 
assessments. 
 
 
 

 
Reflects on data 
continuously to 
make ongoing 
refinements to 
learning goals for 
content and 
academic language 
for the full range of 
students. 
 
 
Uses data 
systematically to 
refine planning and 
differentiate 
instruction  
 
Makes ongoing 
adjustments to 
match the evolving 
learning needs of 
individuals and 
groups. 
 
 

 
 
 
 
 
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
Final: June 10, 2015 -
While I feel as though
I am making 
satisfactory progress 
in using assessments 
to adapt to student 
needs in lesson 
planning, I still feel as 
though I am only 
beginning to grasp the 
concept of applying 
differentiation 
strategies to whole-
class lesson planning.
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 Emerging Exploring Applying Integrating Innovating 
5.5 
Involving all 
students in self-
assessment, goal 
setting, and 
monitoring progress 

 

 
Informs students 
about lesson 
objectives, 
outcomes, and 
summative 
assessment results. 
Recognizes the 
need for individual 
learning goals. 
 
 
Monitors progress 
using available tools 
for recording. 

 
Begins to encourage 
students to establish 
learning goals 
through single 
lessons or sequence 
of lessons that 
include goal-setting 
exercises. 
 
 
 
Provides students 
with opportunities in 
single lessons or 
sequence of lessons 
to monitor their own 
progress toward 
class or individual 
goals. 
 
 
 
 
 

 
Models and 
scaffolds student 
self-assessment and 
goal setting 
processes for 
learning content and 
academic language 
development. 
 
 
 
Guides students to 
monitor and reflect 
on progress on a 
regular basis. 

 
Implements 
structures for 
students to self-
assess and set 
learning goals 
related to content, 
academic language 
and individual skills. 
 
 
 
Integrates student 
self- assessment, 
goal setting, and 
monitoring progress 
across the 
curriculum. 

 
Provides systematic 
opportunities for 
student self-
assessment, goal 
setting, and 
monitoring progress. 
 
 
 
 
 
Develops students’ 
meta-cognitive skills 
for analyzing 
progress and 
refining goals 
towards high levels 
of academic 
achievement. 

 
 
 
 
 
 
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
Final: June 10, 2015 -
My focus student’s 
progression in essay 
composition is an 
example of my 
development in 
scaffolding.  We now 
work together to make 
gradual progression 
with each and every 
new unit of 
instruction, and she is 
able to monitor her 
own progress along 
the way. 
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 Emerging Exploring Applying Integrating Innovating 
5.6 
Using available 
technologies to 
assist in 
assessment, 
analysis, and 
communication of 
student learning 

 

 
Uses available 
technology to record 
assessments, 
determine 
proficiency levels, 
and make required 
communications 
about student 
learning. 

 
Explores use of 
additional 
technologies to 
implement individual 
assessments, record 
results, and 
communicate with 
administration, 
colleagues, and 
families about 
student learning. 

 
Uses technology to 
design and 
implement 
assessments, record 
and analyze results, 
and communicate 
about student 
learning with 
administration, 
colleagues, families, 
and students. 
Ensures that 
communications are 
received by those 
who lack access to 
technology. 
 
 
 
 
 
 
 
 
 

 
Integrates a variety 
of technologies into 
the development, 
implementation, 
analysis of 
assessments, and 
communication 
of student learning 
to all audiences. 

 
Uses a wide range 
of technologies to 
design, implement, 
and analyze 
assessments and 
provides for in-depth 
and ongoing 
communication 
regarding student 
learning for all 
audiences. 

 
 
 
 
 
 
 
 
 

Evidence: 
Initial: April 20, 2015
Final: June 10, 2015 -
As a co-chair of our 
school’s Curriculum 
Committee, I have 
been actively 
engaged in the 
process of using a 
web-based grade 
book software as 
students and their 
families with a means 
of providing easy 
access to grades, 
attendance, behavior, 
and contact with 
instructors. 
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 Emerging Exploring Applying Integrating Innovating 
5.7 
Using assessment 
information to share 
timely and 
comprehensible 
feedback with 
students and their 
families 

 

 
Provides students 
with feedback 
through assessed 
work and required 
summative 
assessments. 
 
 
 
 
 
 
 
Notifies families of 
student 
proficiencies, 
challenges, and 
behavior issues 
through school-
mandated 
procedures. 

 
Provides students 
with additional 
feedback based on 
formative 
assessments from 
single lessons or 
sequence of 
lessons. Seeks to 
provide feedback in 
ways that students 
understand. 
 
 
Communicates with 
families about 
student progress, 
strengths, and 
needs at reporting 
periods. Contacts 
families as needs 
arise regarding 
struggling students 
or behavior issues. 

 
Provides students 
with clear and timely 
information about 
strengths, needs, 
and strategies for 
improving academic 
achievement. 
 
 
 
 
 
 
Provides 
opportunities for 
comprehensible and 
timely two-way 
communications 
with families to 
share student 
assessments, 
progress, raise 
issues and/or 
concerns, and guide 
family support. 
 
 
 
 
 

 
Integrates the 
ongoing sharing of 
comprehensible 
feedback to students 
from formal and 
informal 
assessments in 
ways that support 
increased learning. 
 
 
 
 
Communicates 
regularly with 
families to share a 
range of 
assessment 
information that 
is comprehensible 
and responsive to 
individual student 
and family needs. 

 
Facilitates students’ 
leadership in 
seeking and using 
ongoing 
comprehensible 
feedback to 
accelerate their 
learning. 
 
 
 
 
 
Engages families in 
a variety of ongoing 
comprehensible 
communications 
about individual 
student progress 
and ways to provide 
and monitor support. 

 

Evidence: 
Initial: April 20, 2015
Final: June 10, 2015 -
Our adoption of our 
web-based grade book
gives students and
their families up-to-
date information about
progress. Weekly calls
to parents (in addition
to messaging via the
grade book 
application) give 
parents multiple
opportunities to 
express thoughts and
concerns. 



 
 
 
 

 

 
 

UCLA Extension Education Specialist Induction Credential Program 
STUDENT WORK ANALYSIS 

 
After administering an assessment, analyze the data produced by your entire focus class. Describe your criteria used for grading, and then list 
the first names of students who fall into each of the five categories.  

 

                          Not at Standard                                      at Standard 
 
 

Far Below Basic Below Basic Basic Proficient Advanced 

Describe Criteria 
 

No Response 
 

OR 
 

Off-topic, illegible, 
unintelligible or non-

responsive to writing task. 
 

Describe Criteria 
 

• provides a thesis responsive to 
the writing task 

• Supports thesis and main ideas 
with details & examples. 

• demonstrates consistent tone 
and focus & illustrates control of 
organization 

• demonstrates general sense of 
audience 

• Provides varied sentence types 
& uses some descriptive 
language. 

Describe Criteria 
• Provides a thesis or main idea 

that is related to the writing task. 
• supports the thesis or main ideas 

with limited details and/or 
examples 
• demonstrates an inconsistent 

tone and focus and illustrates 
little, if any, control of 
organization 
• Demonstrates little or no sense of 

audience. 
• Provide few, if any sentences 

types and basic, predictable 
language. 

Describe Criteria 
 

• provides a thesis that is 
responsive to the writing task 

• Supports the thesis and main 
ideas with details and examples. 

• demonstrates a consistent tone 
and focus and illustrates a 
control of organization 

• demonstrates a general sense of 
audience 

• Provides a variety of sentence 
types and uses some 
descriptive language. 

Describe Criteria 
• Provides a meaningful thesis 

that is responsive to the 
writing task. 
• thoroughly supports the 

thesis and main ideas with 
specific details and 
examples 
• demonstrates a consistent 

tone and focus and 
illustrates a purposeful 
control of organization 
• Demonstrates a clear sense 

of audience. 
• provides a variety of 

sentence types and uses 
precise, descriptive 
language 

List Students 
Delion (no response) 
Sergio (no response) 

Zachary (no response) 

List Students 
Markell (oral/incomplete) 

Arthur 
Christopher (incomplete) 

Genesis 

List Students 
 

Imani (oral) 
 

List Students 
 

Elijah 
Gabriel 
Carlos 

List Students 
 

n/a 

 

In each column below, describe how you will move each of your groups of students (including advanced students) forward to the next level of 
proficiency. Use your Ensuring Universal Access information to identify strategies to use with your three groups who are Not at Standard.   
 

Far Below Basic 
Intensive Group 

Below Basic 
Strategic Group 

Basic 
Benchmark Group 

Proficient Advanced 
*Small Group instruction. 
*Highlight pertinent text prior to due 
date. 
*Structured graphic organizer 
*Allow dictation of ideas 
*Individualized feedback 

*Pairing w/ Proficient peers to draft 
intro- and concluding paragraphs. 
*Small Group instruction on body 
paragraph construction 
*Structured graphic organizer 
*Allow dictation of ideas 
*Individualized feedback 

*Pairing w/ Proficient peers to refine 
intro- and concluding paragraphs. 
*Group instruction on word choice 
and refining body sent/para. 
*Individualized feedback 
*Structured graphic organizer w/ a 
teacher-provided list of “No-Go” 
words for improving word choice. 

*Pairing w/ fellow Proficient / 
Advanced peers to peer-edit and 
critique word choice, voice and 
audience engagement. 
*Individualized feedback 
*Provide student-produced high-
scoring examples for revision / and 
review.  

*Pairing w/ fellow Proficient / 
Advanced peers to peer-edit 
and critique word choice, voice 
and audience engagement. 
*Individualized feedback 
*Provide student-produced 
high-scoring examples for 
revision / and review. 	



 
 
 
 

 

      
Using Assessment Data for Differentiated Planning and Instruction 
Describe how you will use this data to inform the curriculum planning of future lessons. Do you need to review, reteach, or accelerate any 
concepts? 
California Common Core Standard – WHST-Production & Distribution of Writing 6: “Produce clear and coherent writing in 
which the development, organization, and style are appropriate to task, purpose, and audience.” 

Lesson planning should include a preceding “Writing Workshop” that reviews the essay response process for all students, provides 
graduated low-to-high scoring work samples, and structured graphic organizers.  Planning should afford addtional time for me to work 
more individually with underperforming students and should enlist the assistance of the classroom TA to help other groups/individuals.  
Small groups will be strategically arranged to include students of various performance abilities, while still considering the work 
environment (ability for students to successfully work together).  
Assignments will be differentiated according to initial assessment outcomes.  
Describe how you will use this data (along with your knowledge of the students) to create flexible groups. 

1. Initially, the “Writing Workshop” will be used as a “refresher” or review, and can be followed by a brief writing assessment to 
determine independent level. 

2. Small groups will be arranged according to “Color” (homogeneously by performance level), which will focus on improving basic 
skills of lower performing groups, while helping higher performing students to individually develop above-standard writing skills. 

3. Small groupls will also be arranged “Alphabetically” (heterogeneously) to provide peer review, and tutoring strategies.  
Describe how you will use this data to create differentiated learning activities. Will you differentiate the content, the process, or the product? 

Each student will have an independent writing goal based first upon assessment results (in-class writing sample) as cross-compared 
with his/her personal IEP-ELA Writing Goal / Benchmark: 
Far Below Basic: Focus on creating on-topic introductory sentence, 2 details of support, use of grade-level vocabulary, and conventions. Receive 
graphic outline including sentence starters to help write coherent thoughts. 
Below Basic: Focus on commonly used introduction, additional support details, and improving conventions.  
Basic: Focus on improving introduction; additional (and advanced) support details, descriptive and varied sentence structure, and mastering 
conventions. 
Proficient: Focus on creating an intriguing and unique introduction, additional (and highly-advanced) support details, descriptive words with new 
vocabulary and highly-advanced sentence structure, and minimal errors (1-2) in convention.  
Advanced: Highly-advanced introduction, Highly-advanced support details, Exceptional voice and descriptions using new vocabulary / varied 
sentence structures, and zero convention errors. 
 
*Please keep a copy of your Focus Student’s work. 



                      

 
 

  

Candidate: Brian Cassels Colleague: Ms. Hernandez 

Date of Observation: May 15, 2015 Grade Level/Content: 10th Modern World 
History (Moderate-Severe) 

Focus of observed lesson: Chapter 15: Revolutions and Nationalism, Sec. 2: Stalinist Russia 
  

Why did you select this colleague and what do you hope to observe?  Because my focus is in 
Autism, I chose to observe a class with a similar curriculum to mine (Soc. Stud.) with a number of 
students along various degrees the Autism Spectrum.  Ms. Hernandez is a relatively new member of 
our Faculty (3 months) but is highly qualified and seems to be a skilled and motivated teacher.  

 
As you observe in a colleague’s classroom, take notes on these guiding questions:  
ü What evidence do you see of differentiation of instruction in grouping strategies, activities, or 

delivering the content, process, or a product? 
ü What evidence do you see of formative or summative assessment during the lesson? 
 

 
Notes regarding my observation of a colleague: 

• Ms. H. had 5 students in her classroom during this period.  One student was asleep 
throughout most of the class. (*) 

• Students began today’s lesson by copying the chapter vocabulary (8 – 12 terms depending 
on ability).  A number of more highly challenged students were provided with page numbers 
on which the terms could be found.  The more high functioning students were asked to write 
sentences using each term.  

• Ms. H. constantly circulated the class to ensure all students were focused on the task and 
seemed to comprehend their assignments.  

• Ms. H. used sticky notes for some of the students to help them remember to write within the 
margins of the paper.  

• Ms. H. indicated that this was the second day of the lesson.  The first involved note taking, a 
short video, and worksheets.  When I asked her about any additional lesson diversity, she 
indicated that there was little except for 1.) the amount of assistance that each student was 
offered during independent practice, and 2.) that students were given diversified chapter 
tests. 
* The student mentioned, “John”, is administered medication each morning that severely hinders his ability to 
remain alert in class.  I actually have “John” in my own class the preceding period and have had to make 
arrangements for him to come into my class during his lunch period in order to make up daily assignments.  

 

UCLA Extension Education Specialist Induction Credential Program 

OBSERVATION OF A COLLEAGUE – Inquiry III 
 



                      

 
 

Implications for my teaching: 
• Throughout of my observation, I witnessed only formative assessment (Observation, 

Questioning, Discussion, and Homework). 

• But Ms. H. and I did discuss how she often incorporates her students’ individual IEP goals 
(Writing and Reading and Vocational Education) into her curriculum and utilizes that as a 
method of further diversifying her lessons to customize them to meet each student’s needs.  
For instance, a student who is working to meet an annual goal of constructing a well-written 
paragraph, she and her aid will work to help develop that student’s ability to meet their next 
IEP Objective.  Or a student who struggles with reading comprehension will be asked to 
search for and highlight key words and vocabulary terms in the text.  

• I’m not certain that observing Ms. H.’s class really provided me with many new insights about 
how to make my own lessons more effective.  However, I did gain a takeaway from learning 
more about formative and summative assessments.  So many of my lessons are founded 
upon formative outcomes.  Then I thought that perhaps it’s time to place some emphasis on 
summative ones.  Then I recalled my Senior English teacher, Ms. Hardy, who gave us a list 
of assignments from which to choose for class projects.  If you wanted an “A”, you had to 
complete 4; a “B”, 2; and so on.  They included everything from writing a song to constructing 
a model of a Shakespearian Theater.  THAT covers a lot of bases: summative assessment, 
lesson diversification, cross-curricular learning and meaningful learning.  It could take literally 
years to design it effectively.  But if it’s done correctly, it could be a fantastic and challenging 
way to present the curriculum.   

 
Please discuss the outcomes of this colleague observation with your SP or MT. 

 
 
 



	



Candidate:
Brian Cassels

SP or MT:
George Woods

Lesson Observation Date:
Thursdav. Mav 28.2015

Lesson Focus:
Ch. 16 Review: Eurooe and Janan In Ruins

Inquiry Question:

Pre-Observation Conference: Give your SP or MT the lesson plan for the observed lesson. Preview the
Observation Template to discuss what your SP or MT will be looking for, and where it will be observable in
your lesson. Review your Focus Student with your SP or MT, and explain any interventions that have been
attempted. Finally, discuss any other areas of practice that you would like your SP or MT to observe.

Record your notes on the Pre-Observation: Brian is engaging and enthusiastic about his lesson. He is
very mindful to keep every student involved and does a great job with modifiz the lesson and
accommodating the specific needs of individual students.

Observation Template: On the day of your observation, your SP or MT will record evidence below for each
indicator, as well as information on your Focus Student, and any other requested evidence. If an item is not
observed, SP or MT will indicate with "n/o."

Brian is fully aware of his students and their background
including their academic history. He keeps accurate note
available for reference.

4.1 Using knowledge of students' academic readiness,
language proficiency, cultural background, and
individual development to plan instruction.

Each student has written goals that include behavior and
academics

4.2 Establishing and articulating goals for student
Iearning

Syllabus, lesson plans and curriculum plans.4.3 Developing and sequencing long- term and short-
term instructional plans to support student learning

All student goals readily available4.4 Planning instruction that incorporates appropriate
strategies to meet the learning needs of all students

Details notes on how lesson is accommodated and modified
for each student.

4.5 Adapting instructional plans and curricular
materials to meet the assessed learning needs of all
students.

Assessments included on IEP in addition to teacher informal
assessments.

5.1 Applying knowledge of the purposes,
characteristics, and uses of different types of
assessments



5.2 Collecting and analyzing assessment data from a
variety of sources to inform instruction

Proof of formalized, informal and assessment fiom portfolio
samples.

5.3 Reviewing data, both individually and with
colleagues, to monitor student learning

Conference with classroom staffand other teachers.

5.4 Using assessment data to establish learning goals
and to plan, differentiate, and modify instruction

Conference with Brian about his method for interpreting the
date from assessments and how it correlated with
instruction.

5.5 lnvolving all students in self-assessment, goal
setting, and monitoring Progress

Students were able to monitor their own progress as well as
pafticipate in developing their goals.

5.6 Using available technologies to assist in
assessment, analysis, and communication of student
learning

Smarl Board available in class, use of computers
w/academic programs and student were able to use cell
phones to assist in learning.

Notes on Focus Student interventions Focus student was engage and parlicipating. In referring to
the notes on focus students, it is evident that she is making
progress.

Additional Notes on the lnquiry All of my observations of Brian presenting lessons , show
that he is effective at keeping student engaged while
meeting set standards and able to work

After the Observation, meet with your SP or MT to debrief. Review and discuss their observation notes, and
then complete the following ref,lection.

How does th" obs"rued *id"tr""rcotnpu.e with my expected outcomes? What surprised me about the lesson?

Ho* *us my proposed action on the Action Plan observable dr"rring my lesson?

As u r"rrlt of thi" oUr"-,latiotr, rrhufnext steps" will I take as I continue to learn about differentiation for all
learners and using various assessment strategies?



Adapted	from	Differentiation	for	Gifted	Learners:	Going	Beyond	the	Basics	by	Diane	Heacox	and	Richard	Cash,	copyright	2014.	Free	Spirit	
Publishing	Inc.,	Minneapolis,	MN;	www.freespirit.com		

	

	
	

UCLA Extension University Induction Clear Program Education 

Data-Based Differentiated Lesson Plan 

		
Your	Name:	Brian Cassels	 Grade	Level:	12th	
Curriculum	area:	Principles of American Democracy (12th Grade Government)	
Lesson	Topic:	The Enlightenment Thinkers	
Rationale	for	differentiating	this	lesson		
Topics in this lesson are fundamental to the understanding of the founding principles 
of our system of government.  Because these primary documents were constructed in 
language beyond the reading ability (typically, old English), I felt it necessary to make 
the materials and the concepts more accessible for basic level learners (reading level 
60 – 75), and intermediate level readers (80 – 100). Because of this, I felt it 
appropriate to create two groups.   
 
Pre-assessment	or	formative	assessment	data:	
I placed students according to three weighted factors listed from most to least 

significant: 
• Student reading levels according to assessments.  
• Student reading levels according to observation and work samples. 
• Classroom dynamics (at least two of the students in the class recently developed 

mutual feelings of antagonism towards one another.  Fortunately, they both 
demonstrate reading levels that also justify placing them in separate groups for 
academic rather than just social reasons.)	 

 
Common	Core	and/or	CA	standards	addressed	in	this	lesson:	
12.1	Students	explain	the	fundamental	principles	and	moral	values	of	American	democracy	
as	expressed	in	the	U.S.	Constitution	and	other	essential	documents	of	American	
democracy.		
• 12.1.1	Analyze	the	influence	of	ancient	Greek,	Roman,	English,	and	leading	European	

political	thinkers	such	as	John	Locke,	Charles-Louis	Montesquieu,	Niccolò	Machiavelli,	and	

William	Blackstone	on	the	development	of	American	government.		

• 12.1.5	Describe	the	systems	of	separated	and	shared	powers,	the	role	of	organized	

interests	(Federalist	Paper	Number	10),	checks	and	balances	(Federalist	Paper	Number	
51),	the	importance	of	an	independent	judiciary	(Federalist	Paper	Number	78),	
enumerated	powers,	rule	of	law,	federalism,	and	civilian	control	of	the	military.		
	

	 	



Adapted	from	Differentiation	for	Gifted	Learners:	Going	Beyond	the	Basics	by	Diane	Heacox	and	Richard	Cash,	copyright	2014.	Free	Spirit	
Publishing	Inc.,	Minneapolis,	MN;	www.freespirit.com		

	

	
	

As	a	result	of	this	lesson,	students	will...	
Students	Will	Know...	
• The basic ideals of American Democracy and where they came from 
• What a huge influence those ideals have had on the creation and the improvement 

of America’s government.  
	

Understand	that...	
• The basic ideals of American Democracy didn’t really come from “America’s 

Forefathers”. 
• Some of these Enlightenment thinkers would have argued about their own views of 

government, society and the law  
• We still argue about these ideals today—and that’s DEMOCRACY! 
	

Be	able	to…	
• Analyze how much these ideals affected America’s form of government.  
• Identify who inspired the folks who made this government and what influenced 

their ways of thinking. 
	
Assessment	for	learning	strategy:	
FORMATIVE ASSESSMENT: 
• Questioning/Class Discussion 
• “Cartoon” this… (“drawn” response by Basic-Level Readers/Writers) 
• Brief Written Responses (intermediate-level students) 
 

SUMMATIVE ASSESSMENT (Essay): 
Essay Response (Intermediate Level) 
Cloze Response (Basic Level) 

Instructional	groupings		
I placed students according to three weighted factors listed from most to least 
significant: 
• Student reading levels according to assessments.  
• Student reading levels according to observation and work samples. 
• Classroom dynamics (at least two of the students in the class recently developed 

mutual feelings of antagonism towards one another.  Fortunately, they both 
demonstrate reading levels that also justify placing them in separate groups for 
academic rather than just social reasons.)	 
 

What will I differentiate?  
Content Some of the content has been differentiated to make the lesson more 
appropriate for all levels of learning. (Basic readers have been provided more 
simplified explanations of the origins of democratic ideals.) 
Product Basic-level students are asked to produce a modified assignment (cloze), 
whereas intermediate-level students will be required to submit a product that 
demonstrates a higher level of ability (essay).		



Adapted	from	Differentiation	for	Gifted	Learners:	Going	Beyond	the	Basics	by	Diane	Heacox	and	Richard	Cash,	copyright	2014.	Free	Spirit	
Publishing	Inc.,	Minneapolis,	MN;	www.freespirit.com		

	

	
	

Steps in the lesson:  
DAY 1: 
• Class will begin with a brief group discussion of the standards, purpose and 

expectations of the assignment.   
• Instructor will break into groups and begin the process using instructionally 

modified (content differentiated) slideshows on digital tablets for each group.   
• Groups will discuss and respond to instructionally modified (product differentiated) 

packet questions.  
 
DAY 2:  
• Students will discuss findings as a group and make notes on shared information. 
• Students will begin individualized work on written assignment.  
	

Closure/wrap-up:	
Students will be asked to reflect in a brief “exit ticket” describing what they have 
learned and/or how their opinions have changed. 
	
	



Table Share

.Minds of the 
Enlightenment



Group-Share

• What	was	the	enlightenment?
• What	enlightenment	philosophers	
contributed	ideas	to	our	form	of	
government	today	and	what	were	
their	ideas?



Philosopher Major Ideas
Contributions to 

American Democracy

Name
—-

Year of Birth
—-

Nationality

Use the three column table in your packet to answer the questions

Which idea or ideas do you think were the most important to the 
development of Democracy in America and why?



Standards
• CA	12.1	Students	explain	the	fundamental	principles	and	
moral	values	of	American	democracy	as	expressed	in	the	
U.S.	Constitution	and	other	essential	documents	of	
American	democracy.	

• 12.1.1	Analyze	the	influence	of	ancient	Greek,	Roman,	
English,	and	leading	European	political	thinkers	such	as	
John	Locke,	Charles-Louis	Montesquieu,	Niccolò	
Machiavelli,	and	William	Blackstone	on	the	development	
of	American	government.	



What	was	the	Enlightenment?	

• An	intellectual	movement;	thinkers	used	
reason	and	the	scientific	method	to	help	them	
understand	their	world	especially	in	
government

• They	said	that	governments	and	leaders	did	
not	grant	rights	and	freedoms	to	people

• Instead,	the	right	to	rule	came	from	the	people	
themselves





Table	Share
• STEP	1:	Use	each	of	the	packets	at	your	work	
area	that	describe	the	ideas	of	the	important	
Enlightenment	philosophers.

• STEP	2:	Complete	the	chart	about	the	
Enlightenment	thinkers.

• STEP	3:	When	you	have	finished,	complete	the	
wrap-up	question	on	your	worksheet.



Review	Question

Which	idea	do	you	think	was	the	most	important	to	the	
development	of	Democracy		and	why?	Be	ready	to	
share	your	answers	with	the	class.



PLACARDS

. Minds of the 
Enlightenment

Table Share



Niccolò Machiavelli

• Machiavelli was born in 1469 in Florence, Italy. 
He was a statesman and political philosopher. 

• he wrote his two famous books, Discourses on 
Livy and The Prince in hopes of improving the 
conditions of Northern Italy.   

• instead, his books became a sort of guide for a new 
style in politics.

• he advocated the theory that whatever was 
expedient was necessary - an early example of 
utilitarianism (“do what is practical…what makes 
the most sense”)

• he said that if a leader wanted to be feared or 
loved, it was, “always better to be feared.”
(Authoritarianism)

• he also insisted “if an end justified the means”, 
then it was okay to do whatever was necessary to 
achieve those goals. “Ruthlessness is a necessity, 
and honor a option.



Voltaire

• Voltaire was a French Enlightenment writer 
and philosopher born in 1694.

• he said only an enlightened monarch 
surrounded by smart people could bring 
about change.

• today, Voltaire is remembered and honored 
in France as a courageous man who fought 
for:

• civil rights, the 
• right to a fair trial
• freedom of religion and 
• denounced the hypocrisies and injustices of 

the ancient régime. 

• Believed in religious freedom



William Blackstone
• Blackstone, born 1723, was an English judge, lawyer and professor 

who produced the historical book on the common law entitled 
Commentaries on the Laws of England

• God created certain basic laws that are fixed, unchangeable, and must 
be obeyed by all. 

• The purpose of laws humans make is to promote good and prevent 
evil. 

• Human law isn't to go against God’s law, It’s to decide what is right 
and wrong in regard to matters addressed by religion or the Bible, such 
as actions that aren't “right or wrong” but are important to human 
lawmakers and us as citizens. 

• The most effective way for humans to prevent people from doing bad 
things to each other is punishment. 

There are three primary personal rights: 
• Personal security: The right …consists in a person’s legal and 

uninterrupted enjoyment of his life, his limbs, his body, his health, and 
his reputation.

• Personal liberty: This personal liberty consists in the power of 
locomotion, of changing situation, or removing one’s person to 
whatsoever place one’s own inclination may direct; without 
imprisonment or restraint, unless by due course of law.

• Right of private property: law of the land. [This right] consists in the 
free use, enjoyment, and disposal [by man] of all his acquisitions, 
without any control or diminution, save only by the laws of the land. 



de Montesquieu believed that people were not naturally equal 
(he thought women were inferior and that slavery was 
acceptable), but that most people were essentially good

• he thought that all differences should be tolerated, especially 
religious ones (religious freedom).

• political power should be divided between three branches of 
government with separate but equal powers (separation of 
power)

• each branch would check that the other branches did not 
abuse their power (checks and balances)

Baron de Montesquieu



•Rousseau was born in Switzerland in 1712 

•Rousseau believed that people are born good, 
independent, and compassionate.

•he believed that if people left alone to left to 
live without a government would be happy and 
peaceful.

•he thought that society’s institutions (like 
school, arts, the media, and government) bring 
out the worst in people.

•He believed in the Swiss model of small villages 
where each person has a say in every decision
(direct democracy).

•He believed in a “Social Contract” where 
people come together and rule themselves with 
Direct Democracy.

Jean-Jacques Rousseau



Cesar Beccaria

• born on March 15, 1738 into an Aristocratic family in Milan, Italy. 
• people have freewill and make choices on that freewill.
• Beccaria said we need for a criminal justice system. 
• a government needs the right to have laws and punishments (rule of law).
• the tradeoff for living in a society, is in giving up some some personal liberties in 

exchange for the safety and comfort of a society. (Social  Contract)
• laws should be designed to help the most people possible (utilitarianism).
• rules against vague laws, right to public trial, right to a trial by a jury of peers, right 

to dismiss certain jurors, right against unusual punishments, right to speedy trial, 
right to examine witnesses, coerced or tortured confessions are considered invalid, 
right to be informed of accused acts (due process) 

• believed in the right to bear arms.

Our Constitution was greatly influenced by Beccaria, and many of 
the rights that he advocated were made the foundation of the United States.



•Mary Wollstonecraft was born in London in 1759. 

•She was one of the first women to call for 
women’s rights.

•She said that women women are not inferior, but 
they are treated that way in society because of the 
environment in which they grew up.

•She said we could have better lives if we had 
better schools.

•She argued that women should be allowed to 
participate fully in society.

•Society oppresses women and the entire structure of 
society needed to change before there could be 
equality.

•She called for an end to monarchy.

Mary Wollstonecraft



Hobbes was born in England in 1588 
and grew up during the English Civil 

War

• he believed that human nature is to 
be wicked so people can’t be trusted 
to govern

• he argued that a monarch should 
have complete control – he called this 
“absolute monarchy”

• he said that democracy could not work 
because selfish people will always 
put their own interests ahead of the 
nation’s 

• people should voluntarily give 
power to a king who would guide the 
country 

Thomas Hobbes



•Locke was born in England in 1632

• Because they have the ability to 
reason, all people should govern 
themselves (Self-Government)

• Governments are formed to 
protect the “Natural Rights” of the 
citizens (these were life, liberty, and 
property)

• Power to rule must come from an 
agreement of the people, (consent of 
the people).

• Because they can reason (think), 
women should be allowed an equal 
voice

John Locke



 

 

MINDS of the ENLIGHTENMENT 
Principles of American Democracy 
Group - A 
 
Directions: Match the terms in the table below to their definitions from the “Table Share”. 

KEY TERMS: (some may be used 
more than once) Access to Education Due Process 

Authoritarianism Right to Bear Arms Security Free Will 

Right to Bear Arms Right to a Fair Trial Right to Liberty Self-Governance 

Utilitarianism Rule of Law Absolute Monarchy Women’s Rights 

Abolishing Monarchy Individual Liberty Religious Freedom Private Property 

Separation of Powers Civil Rights Social Contract Limited Government 

Right to Life / Security Natural Rights Consent of the Governed Absolute Power 

 
 

Enlightenment 
Philosopher Major Ideas 

Contributions to American 
Democracy 

 

Niccolò 
Machiavelli 
 
Born: ______________________ 
 
Nationality: _________________ 

 
____________________________ 
whatever is best for the most people 
is the best plan 
 
___________________________ 
we need a strong leader with great 
power is necessary for security 
 
___________________________  
it is okay for a ruler to do whatever is 
necessary to protect his power 

“Cartoon” it… 

Voltaire 
 
Born: ______________________ 
 
Nationality: _________________ 

 
___________________________ 
equal rights for all citizens 
 
___________________________ 
the accused deserve a fair legal trial 
 
___________________________ 
the right and freedom to practice 
one’s own religion 

“Cartoon” it… 



 

 

Enlightenment 
Philosopher Major Ideas 

Contributions to American 
Democracy 

 

William 
Blackstone 
 
Born: ______________________ 
 
Nationality: _________________ 

 
____________________________ 
God gave us all basic laws that are 
fixed, unchangeable, and must be 
obeyed by all 
 
____________________________ 
a person has the right to “his life, his 
limbs, his body, his health, and his 
reputation 

“Cartoon” it… 

 
Baron de 
Montesquieu 
 
Born: ______________________ 
 
Nationality: _________________ 

 
___________________________ 
religious differences should be 
tolerated 
 
____________________________ 
political power should be divided 
between three branches of 
government with separate but equal 
powers to prevent corruption 
 
___________________________ 
each branch of government has ways 
to prevent the other branches from 
abusing their power  

“Cartoon” it… 

 
Jean-Jacques 
Rousseau 
 
Born: ______________________ 
 
Nationality: _________________ 

 
___________________________ 
people left alone to live without a 
government would be happy and 
peaceful 
 
___________________________ 
each person has a say in every 
decision 
 
___________________________ 
people have a mutual agreement with 
their ruler 

“Cartoon” it… 



 

 

Enlightenment 
Philosopher Major Ideas 

Contributions to American 
Democracy 

 

Cesar 
Beccaria 
 
Born: ______________________ 
 
Nationality: _________________ 

 
___________________________ 
the freedom to make choices of their own 
 
___________________________ 
government needs the right to have 
laws and punishments 
 
___________________________ 
laws should be designed to help the 
most people possible 
 
___________________________ 
rules against vague laws, right to public 
trial, right to a trial by a jury of peers, right 
to dismiss certain jurors, right against 
unusual punishments, right to speedy 
trial, right to examine witnesses, coerced 
or tortured confessions are considered 
invalid, right to be informed of accused 
acts  
 
__________________________________ 
owning guns for hunting, self-
defense, and for defense of the 
government. 

“Cartoon” it… 

 

Mary 
Wollstonecraft 
 
Born: ______________________ 
 
Nationality: _________________ 

 
___________________________ 
women are not inferior to men.  
Society oppresses women, and 
that women should be allowed to 
participate fully in society. 
 
___________________________ 
the key to making ALL lives 
better. 
 
___________________________ 
no more kings and queens 

“Cartoon” it… 



 

 

Enlightenment 
Philosopher Major Ideas 

Contributions to American 
Democracy 

 

Thomas 
Hobbes 
 
Born: ______________________ 
 
Nationality: _________________ 

 
___________________________ 
a) that people should voluntarily 

give power to a king 
b) that a monarch should have 

complete control  
c) democracy could not work 

because selfish people will 
always put their own interests 
ahead of the nation’s. 

 
___________________________ 
an agreement between the leader 
and the governed. 

“Cartoon” it… 

 

John Locke 
 
Born: ______________________ 
 
Nationality: _________________ 

 
___________________________ 
people should govern themselves 
 
___________________________  
Governments are formed to 
protect the God-given rights of 
the citizens 
___________________________ 
Power to rule must come from an 
agreement of the people 
___________________________ 
women should be have equal 
rights 

“Cartoon” it… 

 



Table Share

.Minds of the 
Enlightenment



Group-Share

• What	was	the	enlightenment?
• What	enlightenment	philosophers	
contributed	ideas	to	our	form	of	
government	today	and	what	were	
their	ideas?



Philosopher Major Ideas
Contributions to 

American Democracy

Name
—-

Year of Birth
—-

Nationality

Use the three column table in your packet to answer the questions

Which idea or ideas do you think were the most important to the 
development of Democracy in America and why?



Standards
• CA	12.1	Students	explain	the	fundamental	principles	and	
moral	values	of	American	democracy	as	expressed	in	the	
U.S.	Constitution	and	other	essential	documents	of	
American	democracy.	

• 12.1.1	Analyze	the	influence	of	ancient	Greek,	Roman,	
English,	and	leading	European	political	thinkers	such	as	
John	Locke,	Charles-Louis	Montesquieu,	Niccolò	
Machiavelli,	and	William	Blackstone	on	the	development	
of	American	government.	



What	was	the	Enlightenment?	

• An	intellectual	movement;	thinkers	used	
reason	and	the	scientific	method	to	help	them	
understand	their	world,	especially	in	
government

• They	said	that	governments	and	leaders	did	
not	grant	rights	and	freedoms	to	people

• Instead,	the	right	to	rule	came	from	the	people	
themselves





Table	Share
• STEP	1:	Use	each	of	the	packets	at	your	work	
area	that	describe	the	ideas	of	the	important	
Enlightenment	philosophers.

• STEP	2:	Complete	the	chart	about	the	
Enlightenment	thinkers.

• STEP	3:	When	you	have	finished,	complete	the	
wrap-up	question	on	your	worksheet.



Review	Question

Which	idea	do	you	think	was	the	most	important	to	the	
development	of	Democracy		and	why?	Be	ready	to	
share	your	answers	with	the	class.



PLACARDS

. Minds of the 
Enlightenment

Table Share



Niccolò Machiavelli

• Machiavelli was born in 1469 in Florence, Italy. 
He was a statesman and political philosopher. 

• he wrote his two famous books, Discourses on 
Livy and The Prince in hopes of improving the 
conditions of Northern Italy.   

• instead, his books became a sort of guide for a new 
style in politics.

• he advocated the theory that whatever was 
expedient was necessary - an early example of 
utilitarianism (“do what is practical…what makes 
the most sense”)

• he said that if a leader wanted to be feared or 
loved, it was, “always better to be feared.”
(authoritarianism)

• he also insisted “if an end justified the means”, 
then it was okay to do whatever was necessary to 
achieve those goals. “Ruthlessness is a necessity, 
and honor a option.



Voltaire

• Voltaire was a French Enlightenment writer 
and philosopher born in 1694.

• he said only an enlightened monarch 
surrounded by smart people could bring 
about change.

• today, Voltaire is remembered and honored 
in France as a courageous man who fought 
for:

• civil rights, the 
• right to a fair trial
• freedom of religion and 
• denounced the hypocrisies and injustices of 

the ancient régime. 

• Believed in religious freedom



William Blackstone
• Blackstone, born 1723, was an English judge, lawyer and professor 

who produced the historical book on the common law entitled 
Commentaries on the Laws of England

• God created certain basic laws that are fixed, unchangeable, and must 
be obeyed by all. 

• The purpose of laws humans make is to promote good and prevent 
evil. 

• Human law isn't to go against God’s law, It’s to decide what is right 
and wrong in regard to matters addressed by religion or the Bible, such 
as actions that aren't “right or wrong” but are important to human 
lawmakers and us as citizens. 

• The most effective way for humans to prevent people from doing bad 
things to each other is punishment. 

There are three primary personal rights: 
• Personal security: The right …consists in a person’s legal and 

uninterrupted enjoyment of his life, his limbs, his body, his health, and 
his reputation.

• Personal liberty: This personal liberty consists in the power of 
locomotion, of changing situation, or removing one’s person to 
whatsoever place one’s own inclination may direct; without 
imprisonment or restraint, unless by due course of law.

• Right of private property: law of the land. [This right] consists in the 
free use, enjoyment, and disposal [by man] of all his acquisitions, 
without any control or diminution, save only by the laws of the land. 



de Montesquieu believed that people were not naturally equal 
(he thought women were inferior and that slavery was 
acceptable), but that most people were essentially good

• he thought that all differences should be tolerated, especially 
religious ones (religious freedom).

• political power should be divided between three branches of 
government with separate but equal powers (separation of 
power)

• each branch would check that the other branches did not 
abuse their power (checks and balances)

Baron de Montesquieu



•Rousseau was born in Switzerland in 1712 

•Rousseau believed that people are born good, 
independent, and compassionate.

•he believed that if people left alone to left to 
live without a government would be happy and 
peaceful.

•he thought that society’s institutions (like 
school, arts, the media, and government) bring 
out the worst in people.

•He believed in the Swiss model of small villages 
where each person has a say in every decision
(direct democracy).

•He believed in a “Social Contract” where 
people come together and rule themselves with 
Direct Democracy.

Jean-Jacques Rousseau



Cesar Beccaria

• born on March 15, 1738 into an Aristocratic family in Milan, Italy. 
• people have freewill and make choices on that freewill.
• Beccaria said we need for a criminal justice system. 
• a government needs the right to have laws and punishments (rule of law).
• the tradeoff for living in a society, is in giving up some some personal liberties in 

exchange for the safety and comfort of a society. (Social  Contract)
• laws should be designed to help the most people possible (utilitarianism).
• rules against vague laws, right to public trial, right to a trial by a jury of peers, right 

to dismiss certain jurors, right against unusual punishments, right to speedy trial, 
right to examine witnesses, coerced or tortured confessions are considered invalid, 
right to be informed of accused acts (due process) 

• believed in the right to bear arms.

Our Constitution was greatly influenced by Beccaria, and many of 
the rights that he advocated were made the foundation of the United States.



•Mary Wollstonecraft was born in London in 1759. 

•She was one of the first women to call for 
women’s rights.

•She said that women women are not inferior, but 
they are treated that way in society because of the 
environment in which they grew up.

•She said we could have better lives if we had 
better schools.

•She argued that women should be allowed to 
participate fully in society.

•Society oppresses women and the entire structure of 
society needed to change before there could be 
equality.

•She called for an end to monarchy.

Mary Wollstonecraft



Hobbes was born in England in 1588 
and grew up during the English Civil 

War

• he believed that human nature is to 
be wicked so people can’t be trusted 
to govern

• he argued that a monarch should 
have complete control – he called this 
“absolute monarchy”

• he said that democracy could not work 
because selfish people will always 
put their own interests ahead of the 
nation’s 

• people should voluntarily give 
power to a king who would guide the 
country 

Thomas Hobbes



•Locke was born in England in 1632

• Because they have the ability to 
reason, all people should govern 
themselves (Self-Government)

• Governments are formed to 
protect the “Natural Rights” of the 
citizens (these were life, liberty, and 
property)

• Power to rule must come from an 
agreement of the people, (consent of 
the people).

• Because they can reason (think), 
women should be allowed an equal 
voice

John Locke
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• What	was	the	enlightenment?

• What	enlightenment	philosophers	
contributed	ideas	to	our	form	of	
government	today	and	what	were	
their	ideas?



Philosopher Major Ideas
Contributions to 

American Democracy

Name:	_____________________________

Born:	______________________________

Nationality:	_________________________

Use the three column table in your packet to answer the questions

Which idea or ideas do you think were the most important to the 
development of Democracy in America and why?



Standards
• CA	12.1	Students	explain	the	fundamental	principles	and	
moral	values	of	American	democracy	as	expressed	in	the	
U.S.	Constitution	and	other	essential	documents	of	
American	democracy.	

• 12.1.1	Analyze	the	influence	of	ancient	Greek,	Roman,	
English,	and	leading	European	political	thinkers	such	as	
John	Locke,	Charles-Louis	Montesquieu,	Niccolò	
Machiavelli,	and	William	Blackstone	on	the	development	
of	American	government.	



What	was	the	Enlightenment?	

• An	intellectual	movement;	thinkers	used	
reason	and	the	scientific	method	to	help	them	
understand	their	world	especially	in	
government

• They	said	that	governments	and	leaders	did	
not	grant	rights	and	freedoms	to	people

• Instead,	the	right	to	rule	came	from	the	people	
themselves





Table	Share
• STEP	1:	Use	each	of	the	packets	at	your	work	
area	that	describe	the	ideas	of	the	important	
Enlightenment	philosophers.

• STEP	2:	Complete	the	chart	about	the	
Enlightenment	thinkers.

• STEP	3:	When	you	have	finished,	complete	the	
wrap-up	question	on	your	worksheet.



Review	Question

Which	idea	do	you	think	was	the	most	important	to	the	
development	of	Democracy		and	why?	Be	ready	to	
share	your	answers	with	the	class.
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Niccolò Machiavelli

• (1469 - 1527) was a Florentine statesman and political philosopher. 
• His two most famous books, Discourses on Livy)and The Prince were written in the hopes of improving the 

conditions of the Northern Italian principalities, but became general handbooks for a new style in politics.
• Advocated the theory that whatever was expedient was necessary - an early example of utilitarianism (do what 

is practical…what makes the most sense)

• it was always better to be feared. He also insisted if an end justified the means, then it was okay to do whatever 
was necessary to achieve those goals. Ruthlessness was a necessity, and honor a option.

He influenced other political scientists, including Sir Francis Bacon (1561-1626), who praised Machiavelli for 
being such an honest creature, and Thomas Hobbes (1588-1679), author of Leviathan (1651), who agreed with 
Machiavelli that all people were weak, and needed a strong ruler, else society run to complete decay.

• His name has taken on special meaning; “Machiavellian” is a term used to describe rulers who use deceit to 
impose their will.

Famous Quotes:

“Before all else, be armed.” 
• “You should keep your friends close, and your enemies closer.” 
• “He who wishes to be obeyed must know how to command.”
• “It is not titles that honor men, but men that honor titles.”
• “The first method for estimating the intelligence of a ruler is to look at the men he has around him.”



Voltaire

• a French Enlightenment writer and philosopher.
• distrusted democracy
• only an enlightened monarch, advised by philosophers 
• like himself, could bring about change.
• Today, Voltaire is remembered and honored in France as a courageous man who fought for 

civil rights , the right to a fair trial and freedom of religion, and who denounced the 
hypocrisies and injustices of the ancient régime. 

• Belief in religious freedom

Famous Quotes:
• Love truth, but pardon error.
• It is better to risk sparing a guilty person than to condemn an innocent one.
• Common sense is not so common.
• All murderers are punished unless they kill in large numbers and to the sound of trumpets. 
• Every man is a creature of the age in which he lives, and few are able to raise themselves 

above the ideas of the time.



William Blackstone
• (10 July 1723 – 14 February 1780) was an English judge, 
• jurist and professor who produced the historical and analytic 
• treatise on the common law entitled Commentaries on the Laws of England
• God has built into the universe fundamental laws that are fixed, immutable, and must be 

obeyed. 
• The purpose of human law is to “command what is right, prohibiting what is wrong.” 
• Human law is not to violate God’s law, but is to decide what are right and wrong in 

regard to “things in themselves indifferent” (i.e., actions that are not intrinsically right or 
wrong but are declared so by human lawmakers). 

• Human law’s most effectual tool for producing right conduct and preventing wrong 
conduct is sanctions – punishment. 

There are three primary personal rights: 
• Personal security. The right …consists in a person’s legal and uninterrupted enjoyment 

of his life, his limbs, his body, his health, and his reputation.
• Personal liberty. This personal liberty consists in the power of locomotion, of changing 

situation, or removing one’s person to whatsoever place one’s own inclination may 
direct; without imprisonment or restraint, unless by due course of law.

• Right of private property: law of the land. [This right] consists in the free use, 
enjoyment, and disposal [by man] of all his acquisitions, without any control or 
diminution, save only by the laws of the land. 



de Montesquieu believed that people were not naturally equal (he 
thought women were inferior and that slavery was acceptable), 
but that most people were essentially good

• he thought that all differences should be tolerated (especially 
religious ones)

• political power should be divided between three branches of 
government with separate but equal powers

• each branch would check that the other branches did not abuse 
their power 

Baron de Montesquieu



•Rousseau believed that people are born good, 
independent, and compassionate.

•He believed that if people were left on their own 
(without a government) they would be happy and 
peaceful.

•He thought that society’s institutions (like school, 
arts, the media, and government) brought out the 
worst in people.

•He believed in the Swiss model of small villages 
making decisions through direct democracy (where 
people are involved in every decision).

•He believed in a “social contract” where people 
came together and ruled themselves with direct 
democracy.

Jean-Jacques Rousseau



Cesar Beccaria

• born on March 15, 1738 into an Aristocratic family in Milan, Italy. 
• most noted essay, "On Crimes and Punishments“
• individuals have freewill and make choices on that freewill.
• With the right punishment or threat the criminal justice system can control the free 

willed and rational human being.
• Beccaria expresses not only the need for the criminal justice system, but also the 

government’s right to have laws and punishments.
• When one chooses to live in a society, then one chooses to give up some personal 

liberties in exchange for the safety and comfort of a society. (Social  Contract)
• Laws should be enlightened, rational, logical and should be the greatest good for the 

greatness number.
• rules against vagueness, right to public trial, right to be judged by peers, right to dismiss 

certain jurors, right against unusual punishments, right to speedy trial, right to examine 
witnesses, coerced or tortured confessions are considered invalid, right to be informed 
of accused acts and the right to bear arms.

Our Constitution was greatly influenced by Beccaria, and many of the rights that he 
advocated were made the foundation of the United States.



•Mary Wollstonecraft was one of the first women to 
call for women’s rights.

•She said that women had an inferior role in society 
because of the environment in which they grew up, 
and not because women were inherently inferior.

•Women (and people in general) could have better 
lives if the education system was improved.

•She argued that women should be allowed to 
participate fully in society.

•Society oppresses women and the entire structure of 
society needed to change before there could be 
equality.

•She called for an end to monarchy.

Mary Wollstonecraft



Hobbes was born in England in 1588 
and grew up during the English Civil 

War

• he saw people as being naturally 
wicked and said that they could not be 
trust to govern

• he wrote the Leviathan and argued 
that a monarch should have complete 
control – he called this absolute 
monarchy

• he said that democracy could not work 
because selfish people would always 
put their own interests ahead of the 
nation’s 

• people should voluntarily give power to 
a king who would guide the country 

Thomas Hobbes



•Locke was born in England in 1632

• he left England because he valued individual freedom (of 
religion)

• he returned to England after the bloodless Glorious 
Revolution in which the English got a new king who agreed 
to share power with Parliament and accept a Bill of Rights

• he believed that all people could reason (think) and so they 
should be allowed to govern themselves

• he said that governments are formed to protect the rights 
of the citizens (these were life, liberty, and property)

• he said that the power to rule must come from the consent 
(agreement) of the ruled

• Locke also said that because women think, they should be 
allowed an equal voice

John Locke
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